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The Gradual Release Model of Instruction



Gradual Release Model:  Key Concepts
	Modeling Elements
· Name the strategy, skill, or task.
· State the purpose of strategy, skill, or task.
· Explain when the skill, strategy or task is used.
· Use analogies to link to prior knowledge.
· Demonstrate how the skill, strategy, or task is completed.
· Self-assess and highlight errors to avoid.

	Guided Instruction
· Students begin to try out what they have begun to learn.
· The teacher still structures the process.
· Often, students “use but confuse”.
· The teacher is there to help with the tricky parts.
· The teacher strategically uses questions, prompts, and cues.

	Productive Group Work
· The task is a novel application of the skill designed so that the outcome is not guaranteed.
· Students interact with one another to build each other’s knowledge.
· Students are consolidating their new understanding.
· Students are accountable for helping each other work through the new skill.

	Scaffolding …

requires the adult’s “controlling those elements of the task that are initially beyond the learner’s capability, thus permitting him to concentrate upon and complete only those elements that are within his range of competence” (Wood, Bruner, & Ross, 1976, p. 90).





	
”Hook, Line & Sinker” Lesson Planning



What is it?
The Hook/Line/Sinker lesson design model rests on the claim that student understanding of social studies is best achieved by structuring content within “big ideas”.  It links the prior learning of students (universal generalizations) to these big ideas (unit understandings) thus makes it easier for students to process new content into meaningful frameworks.

How Does It Work?	
The Hook:  Introductory activity that elicits students’ prior understanding of the universal generalization.

The Line:  The “new learning.” Students acquire information to learn the unit understanding, which is new example of the universal generalization. Students process the new information through graphically organized notes.

The Sinker:  An activity where students use a different medium to practice and extend their new grasp of the unit understanding

Why use it?	
All new learning occurs first in existing frameworks and then expands and extends the frameworks. Traditional fact-based teaching largely ignores this principle. Planning with the Hook/Line/Sinker format attempts to employ it systematically in every lesson.
An Example:
Unit Understanding:  The Pilgrims traveled to the New World from England seeking religious freedom and fleeing from persecution.

Universal Generalization:  People move to improve their lives.

Hook:  List-Group-Label- “Why do people move?”  Work with a partner to make a list of all the reasons you can think of and sort them into categories that make sense to you.  Label the categories.

Line:  Read the section in your textbook that tells why the Pilgrims wanted to move to the New World.  Make a T-Chart and use it to list the reasons, one column for “push” factors and the other column for “pull” factors.

Sinker:  Write the following R.A.F.T: 

Role:  A Pilgrim settler in the New World
Audience: A relative back home in England
Format: A letter
Topic: How I feel living in the New World
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3-2-1


What is it?
The idea is to give students a chance to summarize some key ideas, rethink them in order to focus on those that they are most intrigued by, and then pose a question that can reveal where their understanding is still uncertain. Often, teachers use this strategy in place of the usual worksheet questions on a chapter reading, and when students come to class the next day, you're able to use their responses to construct an organized outline, to plot on a Venn diagram, to identify sequence, or isolate cause-and-effect. The students are into it because the discussion is based on the ideas that they found, that they addressed, that they brought to class.
How Does It Work?	
Students fill out a 3-2-1 chart with something like this:
3 Things You Found Out
2 Interesting Things
1 Question You Still Have 
Now, that's just the suggested version. Depending upon what you're teaching, you can modify the 3-2-1 anyway you want. For instance, if you've just been studying the transition from feudalism to the rise of nation-states, you might have students write down 3 differences between feudalism and nation-states, 2 similarities, and 1 question they still have.
Why use it?	
Students are engaged in this activity because the discussion is based on the ideas that they found, that they addressed, that they brought to class.
An Example:
 (
The Constitution
3 
The Constitution is the highest law in the United States.
The Constitution explains how the government works. 
The Constitution can be amended, or changed.
2
Thomas Jefferson did not sign the Constitution. 
It has 4400 words.
1 
How did so many people agree on what 
should be included in the Constitu
tion say?
)

	
Act It Out



What is it?
Act-It-Outs (Teachers Curriculum Institute) are mini-dramatizations, typically where students “step into” an image that has been analyzed by the class during a Visual Discovery lesson.  There are several formats. 
How Does It Work?
1. Choose a format.  These may include 1) scripted, 2) role cards, 3) group presentation, or 4) impromptu act-it-outs.  These vary in the level of student independence and experience they require.

2. Structure the act-it-out for success.  Scaffold the elements on the act-it-out to help students become accustomed to them over time.  Choose “natural actors” first, assume the role of an interviewer to prompt students, and use images that are simple to act out.  The goal is to help students improve their act-it-out skills over time in a low-risk environment.

3. Focus on the unit understanding. Structure scripts, role cards, instructions for groups, or interview questions so the act-it-out will help students understand the “big ideas” of the lesson.

Why use it?
Act-it-outs promote engagement through novelty, collaboration and authenticity.  They insure higher level thinking as students apply lesson content to a role.
An Example:
The Unit Understanding (what the teacher wants students to learn):
Industrialization and immigration led to a concentration of the nation’s population in large, urban centers.
 (
Role Card:
  Your name is Maria.  You are from 
Sicily
.  Be ready to answer these questions;
What is your name?  Where are you from?
Why did you leave your homeland?
What do you hope to find in 
America
?
Where will you live?
How do you feel about this experience?
)[image: Image, Source: color film copy slide]


	Alpha Blocks


What is it?
An activity that can be used at the beginning of a unit to activate prior knowledge- hook or it can be used during a unit of study to assess progress in concept development- line.  It can also be used at the end of a unit to help review for a final assessment- sinker.
How Does It Work?	
1. The teacher chooses 3 or 4 topics and labels the organizer.  
2. Sample topics – New England, Middle & Southern Colonies; or Things you measure in ______ (feet/inches/miles); or Daoism, Confucianism, & Buddhism.  
3. Groups are assigned one chart and a specific colored marker.  (They will rotate through each chart.)
4. Students are given one minute to list as many topics, terms, ideas, concepts, etc. and record them within the appropriate box.  
5. Students then rotate to the next chart, keeping their same marker.  Students are given 1-2 minutes to read over the next chart and add more information to it.  They may also dispute or question anything already on the chart.
6. Students rotate once again, continuing this process.  They have 2 minutes to work as they will have more to read over and consider at each progressive chart.  
7. Option:  Students can rotate back to their original chart and consider whether they agree or disagree with the entries. 

Why use it?
This activity can also serve as an anchor chart that can be used to record information throughout the unit referenced. 

An Example:

Alpha Blocks
Topic:

	ABCD
	EFGH
	IJKL

	MNOP
	QRST
	UVWXYZ





	Alpha Boxes


What is it?
A strategy utilized to develop vocabulary understanding through recollection and reflection of important points of a unit of study. 
How Does It Work?	
After reading a social studies passage, or following a unit of study, students work in pairs or small groups to think of words that reflect the important points learned.  They insert the words alphabetically into the Alpha Boxes on the recording sheet. The goal is to fill in as many boxes as possible. (There may be multiple words for each box.)

Students may:
· Share ideas with other class members orally—discussion and justification are critical
· Use their words to create an alphabet book modeled after The Important Book by Margaret Wise Brown.
· A variation of The Important Book is to create side-by-side pages where one page is titled The interesting thing about _____ is…, and the other page is titled, But the important thing about _____ is…)  Example:  The interesting thing about Abraham Lincoln is that he was over 6 feet tall, but the important thing about Abraham Lincoln is that he signed the Emancipation Proclamation which freed the slaves in America.
Use Alphabet Boxes to create a list of words for the List, Group, Label strategy as a pre-writing activity.
An Example:
[image: AlphaBoxes1] [image: http://www2.alief.isd.tenet.edu/instructional/social-studies/Campus%20Visits/Boone/Boone%2009_07%20014.jpg]

Adapted from:  Revisit, Reflect, Retell: Strategies for Improving Reading Comprehension by Lindy Hoyt. Heinemann, 1999.

Name:  __________________________                     Date:  ______________________

Text or Unit of Study:  __________________________________________

Alpha Boxes
	A
	B
	C
	D

	E
	F
	G
	H

	I
	J
	K
	L

	M
	N
	O
	P

	Q
	R
	S
	T

	U
	V
	W
	XYZ





	
Analogies from Personal Experiences



What is it?
Students already understand most social studies generalizations at some fundamental (universal) level. This “hook” strategy engages their personal experience so that they can see how what they already understand is similar (analogous) to the big idea they will be learning in the lesson.
How Does It Work?	
1. Prepare a prompt.  Review the “universal generalization” in the pacing guide and think of an interesting event or scenario that your students would understand that illustrates it.  Create an open-ended question or prompt to elicit the understanding from students.
2. Prepare a response format.  Decide how you will have students address the prompt (examples: writing in their notebook, think/pair/share).
3. Prepare a debriefing.  Develop a format for helping students see how their experience is an example of the universal generalization.  In a full class format, you can begin the transition from their experiences to the unit understanding.

Why use it?
Once students identify how their prior learning relates to the content of the lesson, it is easier for them to transfer that learning to the new context you are trying to teach.
An Example:

The Unit Understanding (what the teacher wants students to learn):
After years of relative neglect, Great Britain’s attempt to enforce British law and tax policies in the colonies led to the conflict which ultimately resulted in the American Revolution.

The Universal Generalization (what students already understand):
Attempts to control people without giving them a say may lead to resentment and conflict.

The Prompt
Your single mom has allowed you lots of freedom.  But then she remarries.  Your stepfather is very strict and places all sorts of new restrictions on you.  When you protest, he punishes you and restricts you even more.  How would you feel and how would you react?  Write your response in your ISN and be ready to share.

The Debriefing
Have students share responses with a partner. Then take responses from the class and emphasize the consensus among the responses.  Point out that the American Revolution was a result of a very similar situation.


	Annolighting



What is it?
Annolighting a text combines effective highlighting with marginal annotations that help to explain the highlighted words and phrases.

How Does It Work?
1. Choose a focus for the highlighting.  Create a prompt that focuses students on clearly targeted content in a text. (Example: “Annolight any part of the passage that shows how a conflict might develop between Britain and the Colonies.”)
2. Students highlight the targeted information.  They use a “telegraphic” approach, highlighting only the words that are essential to address the focus of the prompt.
3. Students annotate their highlights in the margins.  The annotation is a brief explanation of why they selected that specific portion of the text to highlight. Students’ annotations should be clearly related to the purpose/prompt set by the teacher at the beginning of the lesson.
4. Debriefing.  Provide an opportunity for students to check their work for correctness and share with others.
Why use it?
· Because of the content-related prompt, annolighting focuses student thinking on the lesson’s “big ideas”.  It serves as a note taking format that engages students with content without a lot of writing. Capture main ideas / key concepts / details of a reading. 
· Target, reduce and distill the needed information from a text. 
· Improve efficiency in reading and reviewing text.  
· Strengthen reading comprehension.
An Example:
The Unit Understanding (what the teacher wants students to learn):
After years of relative neglect, Great Britain’s attempt to enforce British tax law in the colonies led to the conflict which ultimately resulted in the American Revolution.
Prompt: Annolight any part of the passage that shows how a conflict might develop between Britain and the Colonies.

 (
The Proclamation of 1763
During the French and Indian War, 
Britain
 and the colonies fought side by side. However, when the war ended, problems arose. 
Britain
 wanted to govern 
its 13 colonies and
 the territories gained in the war 
in a uniform way.
 So, the British Parliament in 
London
 imposed 
new laws and restrictions.
 Previously, the colonies had been allowed to 
develop
 
largely on their own
. The British government simply let the colonist
s
 govern themselves 
with 
little to no interference. The new laws that were being passed made the colonist
s
 
feel that
 
their
 natural 
rights and freedoms were being limited
. 
The first of Parliament’s laws was the Proclamation of 1763. It said that 
colonists could not settle west of the 
Appalachian Mountains
. The proclamation angered colonists who had hoped to move to the fertile 
Ohio
 
Valley
. Many of these colonists had no land of their own. It also 
upset colonists who had bought land
 as an investment. As a result
, many ignored the law.
People used to freedom don’t like restrictions
.
Losing property would make them mad
The colonists wouldn’t see a reason for this.
British will punish this.
)

	Anticipation Guide


What is it?
A strategy used to set purposes for reading texts and to activate prior knowledge to support students as they make connections with the text. 
How Does It Work?	
1. Choose a text.
2. Create the Anticipation Guide by constructing a series of statements about specific items in the text; some true and some false. 
3. Either display the cover or read the opening paragraph and ask the children to answer each question with either yes, no or maybe. The emphasis is not on right answers or to make correct predictions. We want them to form a working hypothesis about the text.
4. Read the text aloud. As you read, ask children to let you know when they have found the correct answer to each statement. You should read slowly and stop at places in the text that correspond to each of the statements.
5. Bring closure to the reading by revisiting each of the statements. 
6. The students may then rewrite false statements to make them true to check for understanding. 
Why use it?
Anticipation guides facilitate deeper comprehension of text and help students develop metacognition. Through the use of anticipation guides, children know what to look for as they read. As they use the guides, they discover that they have an increased interest in wanting to read so that they can verify their predictions.
An Example:
Example:  (Animal Fact/Animal Fable [1969] by Seymore Simon)

  Agree	Disagree
______	  ______	1. Bats use their eyes and ears to help them see at night.
______	  ______	2. The mudskipper is a fish that can climb a tree.
______	  ______	3. The speed of a cricket’s chirp changes with the temperature.



Additional examples of anticipation guides for fiction and nonfiction:
http://www.lcps.k12.nm.us/departments/Prof_Dev/elem_literacy.shtml


Source: Readence, J.E., Bena, T.W., & Baldwin, R. (2000). Content area reading: An integrated approach (7th ed.). Dubuque, IA: Dendall/Hunt.
	
Attribute Graph


What is it?
A graph that shows the attributes of a historical figure, an inventor, an ordinary citizen or a character from a book. The focus might be attributes of a character, an author, a historical figure, the climax of a story, and so on. 
How Does It Work?
Work with students to select a focus for this interaction on the attributes of a historical figure or climax of events. Students discuss the attribute graph and list the attributes they agree to be the most significant and/or well developed at the bottom of the graph. They then evaluate each attribute on a scale of 1 to 10.
Why use it?
The graph activity focuses students on determining character traits of a person as well as determining which attributes they feel are the most significant and/or well developed.
An Example:
Attribute Graph for Cinderella
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1999 by Linda Hoyt from Reflect, Revisit, Retell. Portsmouth, NH: Heinemann 
Attribute Graph

Name _____________________________________________________

Attribute Analysis for _________________________________________
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	Baggie Book


What is it?
A creative way for students to create an individual or class book that incorporates writing about new content learning while developing the concept of a book.
How Does It Work?
1. Stack 14 Ziploc baggies together with edges and corners matching. An adult can staple these to hold them in place. Sew through the stack on the closed ends (not the zipper ends) by hand with needle and thread, or have an adult sew them together with a zigzag stitch on the sewing machine. Sometimes it helps to punch holes along the edge to make sewing easiest. (See illustrations.) If all this seems too complicated, staple all the bags together instead and then use floor tape to wrap around the edge and staples for an attractive binding.

2. With a permanent marker, label each baggie with a letter of the alphabet, starting with A and ending with Z or label the pages that students will create. Leave the very first baggie blank so that it can be used for the book cover. Start labeling with an A on the next page of the baggie book. Continue to Z, labeling a letter on each page of the baggie book. Then set aside.

The pictures:
1. Each student will be given a piece of paper with a letter of the alphabet labeled on the paper. Students will illustrate and/or write about the topic that they have been learning about that connects with the letter of the alphabet that they have been assigned. For example, if learning about community helpers, the student with the page for A might draw and write about an astronaut. For T, the student may draw and write about a teacher. 
2. When each page is complete, slip it into the labeled baggie book on the correct alphabet page.
3. Remember to make a cover page with a title for the book and illustration along with the authors of the book- Mrs. Smith’s Kindergarten Class. Also create a “The End” page too. Don’t forget to have each student put their name on the page they created!
Why use it? 
Bookmaking inspires children to be writers. Even if they tell the story to an adult to write or if it is only a book of pictures, the children take ownership of their own stories. The telling or "reading" that they do with these stories provides a stepping-stone towards developing the ability to read other texts.   This activity allows each child to make his or her own book and empowers them as future readers and writers. 
An Example:
[image: ]	[image: ] [image: ]

	Bio Poem


What is it?
A poem that describes a historical figure in 11 lines in order to summarize key ideas and events related to that person and their achievements.  
How Does It Work?	

Line 1 First Name 

Line 2 Title or occupation of the person 

Line 3 Four words that describe the person
 
Line 4 Lover of (3 things or ideas) 

Line 5 Who believed (1 or more ideas) 

Line 6 Who wanted (3 things) 

Line 7 Who used (3 methods of things) 

[image: ]Line 8 Who gave (3 things) 

Line 9 Who said (a quote) 

Line 10 Last Name 

An Alternate Example:








 (
  Details may be one word or they may be phrases. Try to be as accurate and complete in your description as possible. Try several words and phrases before you decide what to use.
)[image: ]

	Book Bits



What is it?
Book Bits is a pre-reading strategy in which sentences or phrases from the text are shared with the students in advance of reading the text to improve text understanding. 

How Does It Work?	
1. Select key phrases or sentences that are significant to the text. These book bits should reveal enough to help students begin to think along the lines that support text understanding, but not so revealing that they limit thinking.
2. Write each book bit on a strip of paper. There should be as many book bits as there are students in the group.
3. Give each student a book bit. Ask each student to read his/her book bit and think about how it might be connected to the text.
4. After the students have read their book bit, they move about the room and read their book bit to others. No discussion occurs during this sharing – only the reading of the book bits to one another. (Consider dividing class into two equal groups. Form two parallel lines having students facing each other. Students facing each other read the book bits to one another. Then tell one of the lines to shift down one space. The student at the end of the row goes to the beginning for a new partner. Keep shifting until all book bits have been read aloud.)
5. Once students have had the opportunity to hear most of their peers’ book bits, they return to their seat and do a quick write about the impressions they now have about the text. They might address what they think the selection is about or what they know about the characters or topic.
6. After completing the quick write, students discuss their ideas with one another. 

Why use it?
The strategy is designed to:

· arouse student curiosity about text to be read 
· stimulate thinking about the text
· access prior knowledge and experience
· assist students in making predictions
· promote interest and motivation in reading the text, and
· build schema for constructing meaning






Yopp, R.H. and Yopp, H.K. (2001). Literature-Based Reading Activities, 3rd ed. Boston, MA: Allyn and Bacon, p. 33.

	Carousel Brainstorming



What is it?
A strategy used to activate students’ prior knowledge of a topic through movement and conversation with others providing scaffolding for new information to be learned in the proceeding lesson activity. While brainstorming, students rotate around the classroom in small groups, stopping at various stations for a designated amount of time.  

How Does It Work?

1. Generate X number of questions for your topic of study and write each question on a separate piece of poster board or chart paper. (Note:  The number of questions should reflect the number of groups you intend to use during this activity.)  Post questions sheets around your classroom.
2.  Divide your students into groups of 5 or less.  For example, in a classroom of 30 students, you would divide your class into 6 groups of five that will rotate around the room during this activity.
3.  Direct each group to stand in front of a home base question station.  Give each group a colored marker for writing their ideas at the question stations.  It is advisable to use a different color for tracking each group.  
4.  Inform groups that they will have X number of minutes to brainstorm and write ideas at each question station.  Usually 2-3 minutes is sufficient.  When time is called, groups will rotate to the next station in clockwise order.  Numbering the stations will make this easy for students to track.  Group 1 would rotate to question station 2; Group 2 would rotate to question station 3 and so on.
5.  Using a stopwatch or other timer, begin the group rotation.  Continue until each group reaches their last question station.
6.  Before leaving the final question station, have each group select the top 3 ideas from their station to share with the entire class.

Why use it?
Activate students' prior knowledge of a topic before instruction of new material provides students with a foundation for which new knowledge can be understood. 












Lipton, L., & Wellman, B. (1998). Patterns and practices in the learning-focused classroom.  Guilford, Vermont: Pathways Publishing.


	



Chalk Talk



What is it?
Chalk Talk is a silent way to do reflections, generate ideas, check on learning, develop projects or solve problems.  It can be used productively with any group and because it is done completely in silence, it gives groups a change of pace and encourages thoughtful contemplation.  It can be an unforgettable experience.  

How Does It Work?	
1.	The facilitator explains very briefly that Chalk Talk is a silent activity.  No one may talk at all and anyone may add to the chalk talk as they please. You can comment on other people’s ideas simply by drawing a connecting line to the comment. It can also be very effective to say nothing at all except to put finger to lips in a gesture of silence and simply begin with #2.

2.	The facilitator writes a relevant question in a circle on the board such as:
What did you learn today?
So what? or Now what?
What do you think about social responsibility and schooling?
How can we involve the community in the school, and the school in the community?
What do you know about Croatia?

3.	The facilitator either hands a piece of chalk to everyone, or places many pieces of chalk at the board and hands several pieces to people at random.

4.	People write as they feel moved. There are likely to be long silences—that is natural, so allow plenty of wait 	time before deciding it is over.

5.	How the facilitator chooses to interact with the Chalk Talk influences its outcome.  The 	facilitator can stand back and let it unfold or expand thinking by:
· circling other interesting ideas, thereby inviting comments to broaden
· writing questions about a participant comment
· adding his/her own reflections or idea
· connecting two interesting ideas/comments together with a line and adding a questions mark

Actively interacting invites participants to do the same kinds of expansions.  A Chalk Talk can be an uncomplicated silent reflection or a spirited, but silent, exchange of ideas.  It has been known to solve vexing problems, surprise everyone with how much is collectively known about something, get an entire project planned, or give a committee everything it needs to know without any verbal sparring.

6.	When it’s done, it’s done.
[image: \\District\Alief\ElementarySocialStudies\Campus Visits Photos\2010-2011\Cummings\Cummings 010.jpg]
	
Changing History



What is it?
A frontloading strategy that helps students get a chapter overview without becoming bogged down in the details of what they are reading. It guides comprehension by focusing attention on groups of people who confront problems and cope with change. 

How Does It Work?
	
What if your students were able to change the past? Which events would they change and what would the outcomes be? Pose these questions to your students, and then give them the opportunity to do just that. After studying a unit in social studies, have students brainstorm a list of events that took place. Next, encourage them to change the events so that the outcomes would have been much different. Have them explain how history might have been different as a result of these changes. 
An Example:
	What if slavery had never been allowed in the United States?

	
CAUSE
The Continental Congress disallowed slavery in the Declaration of Independence.
	
HISTORICAL EFFECT
1. The Southern economy never flourished.
2. The Civil War never happened.
3. African-American men would have gotten to vote decades earlier.




	What if Abraham Lincoln had survived the gunshot wound he sustained from John Wilkes Booth?

	
CAUSE
John Wilkes Booth’s gun misfired.
	
HISTORICAL EFFECT
1. Andrew Johnson never became president.
2. Lincoln would have been re-elected in 1864.
3. Reconstruction would have been easier on the south. 




	What if the men and women of the Alamo had surrendered?

	
CAUSE



	
HISTORICAL EFFECT





Adapted from Social Studies Activities Kids Can’t Resist by Benscoter and Harris.
	Character Quotes



What is it?
Character Quotes can be used to examine fictional characters in literature, real-life individuals in biographies, and authors- all who present themselves through their words. 

How Does It Work?	
1. Preview the text to identify several quotes by a character, historical figure, or author that illustrates different facets of the individual’s personality. Select quotes that encourage students to develop varying descriptions of the kind of person this individual might be. Write each quote on a separate slip of paper or index card. 

2. Students work in cooperative groups, each group with a different quote to consider. Ask groups to generate as many words as possible that describe their impression of this person based on the quote. 

3. After each group has generated a list of descriptors, they read the group’s quote to the entire class and share the list of character qualities and traits that the group associates with the character. They also talk about why they arrived at these traits. As they share, write the qualities and traits on an overhead transparency and inform the class that all quotes were uttered by the same individual.

4. Involve students in making generalizations about the character or individual. Students work in their groups to write a preliminary personality profile of this character by drawing upon the qualities and traits listed by the entire class. The profile should contain four or five statements that integrate important qualities from the list. 
    Provide an opening stem as a template to assist students in organizing their personality profile. 
The following is the opening stem for a profile on Chief Joseph’s quotes:
	Chief Joseph was the type of person who ________. He also seemed to be ________.   Other traits of his personality included _______. His words show that he experienced ________.

5. Students read the story, or other selection. After reading, students return to their personality profiles to discuss what new qualities or traits they might add and how they would change the profile to make it better match their understanding of the character or individual. Ask students to select further quotes from the text that new information about their character, or have them identify representative quotes that lead to understanding a second character or individual. 

Why use it?
It helps students infer personality traits.

An Example:
· Give me liberty or give me death!
· Ask not what your country can do for you; ask what you can do for your country.
· We have nothing to fear but fear itself.
· I have a dream that one day this nation will rise up and live out the true meaning of its creed.


	
Concept Circles



What is it?
A graphic organizer that is divided into sections to hold words/symbols that are connected by a common relationship.

How Does It Work?	
1. Students are shown a circle, each quarter of which contains a word or phrase.
2. Students must then describe or name the concept to which all the sections relate.
3. In doing this, students have to determine the meaning of each word, analyze the connections among the words, and think of a concept or relationship that ties the words together.
Why use it?
Students will identify unfamiliar concepts and vocabulary and create a visual reference for concepts and vocabulary.
An Example:
 (
migrant
) (
Dust Bowl
)




 (
Hobo
) (
Hoovervilles
)






 (
This technique also works in reverse:
 
Give students the concept and then ask students to complete the concept circle with four things they have learned in relation to this concept.
)[image: \\District\Alief\ElementarySocialStudies\Campus Visits Photos\2010-2011\Kennedy\Kennedy Campus Visit Nov10 004.jpg]
Great tool to check for understanding regarding connections your students are able to make from their learning about a given concept.
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Concept: _____________________________________________
)

 (
Concept: _____________________________________________
)
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	Concept of Definition Map



What is it?
A comprehension strategy that builds student understanding of important vocabulary and/or concepts for a unit of study. 

How Does It Work?

1. Select or have student(s) select a word to be explored and place the word in the center of the map. (Example:  city)
2. Ask students to determine a broad category that best describes the word and write it in the What is it? section.  (Example:  A city is a place.)
3. Have student(s) provide some words that describe the focus word in the What is it like? section.  (Examples: noisy, crowded, fast-paced)
4. Have students provide some specific examples of the word in the What are some examples? section.  (Examples:  New York, Chicago, Los Angeles)
5. Have students determine a comparison.  (Example:  a town)
6. Discuss the Concept of Definition Map.
7. Read the text.  Revisit the map.  Make modifications or additions.

Why use it?
To make connections with new words and topics and build personal meanings by connecting the new information with prior knowledge.
An Example: (
What is it?
What is it like?
A comparison
What are some examples?
town
New York
Chicago
Los Angeles
city
place
noisy
crowded
fast-paced
)














Source:  Schwartz, R., & Raphael, T. (1985). Concept of definition:  A key to improving students’ vocabulary.  The Reading Teacher, 39, 198-205.
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What is it?
What is it like?
A comparison
What are some examples?
)









	




Instructional Strategies


		
Cornell Notes



What is it?

The Cornell note-taking system is a widely-used notetaking system devised in the 1950s by Walter Pauk, an education professor at Cornell University.

How Does It Work?	

1. Set-up:  The student divides the paper into two columns: the note-taking column (usually on the right) is twice the size of the key word column (on the left). The student should leave five to six lines, or about two inches, at the bottom of the page.
2. Taking notes:  Notes are written in the note-taking column; notes usually consist of the main ideas, and long ideas are paraphrased. Relevant questions are recorded as soon as possible so that the content and questions will be fresh in the student's mind, or key words are written in the key word column.
3. Follow-up:  The student then covers up the note-taking column to answer to the questions/keywords in the key word or cue column. The student is encouraged to reflect on the material and review the notes regularly.  The student also writes a short summary on the last four lines.

Why use it?

The Cornell method provides a systematic format for condensing and organizing notes.   When studying for either a test or quiz, the student has a concise but detailed and relevant record of previous classes.










An Example:
[image: ]

The Unit Understanding (what the teacher wants students to learn):
Failure to acknowledge serious economic problems emerging in the 1920’s left America unprepared for the Great Depression.
Information Source:  Text, Chapter 14, Section 3 – The Economy in the Late 1920’s

	1920’s –Economy Appears Healthy


Economic Danger Signs

(Why didn’t experts see trouble coming?)


	Stock values high ($27 bil, 1925) and rising fast.  Wages rising more than 40%, unemployment below 4%.  High Confidence, higher living standards

Uneven prosperity (mainly the rich getting richer), 71% made less than $2500; high levels of personal debt; high levels of stock market speculation, including “buying on margin”; overproduction(not enough damand for all the goods produced); low process for farm goods, hard lives for factory workers

	Americans seemed very optimistic about the economy in the 1920s because everything seemed to be going well.  The rich were getting richer most people had jobs.  But underneath, there were danger signs such as consumer debt, overproduction, and uneven wealth.







	Definition Poem


What is it?
A Definition Poem is a format that students can use to synthesize their learning about a person, place or event in social studies. 
How Does It Work?	
Students work independently or in collaborative small groups and use their knowledge from a unit of study to complete the Definition Poem.
Why use it? It allows students to create a verbal composition in order to convey knowledge, ideas, or emotions in an imaginative way. 
Name ________________________________________


__________________________________________________________
Name it
__________________________________________________________
Describe it, Rename it
__________________________________________________________
Tell where it would be found
_________________________________________________________
Tell more about it
__________________________________________________________
Use emotion words to tell how you feel about this
__________________________________________________________
Explain why you used the emotion words on line 5


An Example:
 (
Example
Eagle
Our national bird
Soaring near mountains and trees
King of the air
Awesome predator
Respected and feared by all
)

	
Diamante Poem


What is it?
A diamante poem is a 7-line poem in the shape of a diamond. It does not have to rhyme but each line uses specific types of words like adjectives and –ing words. It can be about one topic or two opposite topics.  
How Does It Work?	
	Line 1: 
	one word
(subject/noun that is contrasting to line 7) 

	Line 2: 
	two words
(adjectives) that describe line 1 

	Line 3: 
	three words
(action verbs) that relate to line 1 

	Line 4: 
	four words (nouns)
first 2 words relate to line 1
last 2 words relate to line 7 

	Line 5: 
	three words
(action verbs) that relate to line 7 

	Line 6: 
	two words
(adjectives) that describe line 7 

	Line 7: 
	one word
( subject/noun that is contrasting to line 1) 



[image: http://www2.alief.isd.tenet.edu/instructional/social-studies/Campus%20Visits/Miller/Social%20Studies%20007.jpg]An Example: (
TOLERANCE
Prejudice
,
Small-minded, Hateful,
Disliking, Ignoring, Hurting
Ignorant, Resentful, Open-hearted, Worldly
Learning, Inviting, Loving,
Brilliant, Moral
Acceptance
)


	Door Slaps



What is it?
The Door Slap is an alternative version of the exit ticket strategy that requires students to write responses to a prompt you pose at the end of class.

How Does It Work?	

1. At the end of the lesson or five minutes before the end of class, ask students to respond to a prompt you pose to the class. 
2. You may state the prompt orally to your students or project it visually on an overhead or blackboard. 
3. You may want to distribute sticky notes for students to write their responses.
4. As students leave your room they should slap their responses on the outer perimeter of the door. Alternative:  Questions on the left side, prompt responses on the right.
5. Review the sticky notes to determine how you may need to alter your instruction to better meet the needs of all your students, and/or as a warm-up discussion for the following day.
Why use it?
Door slaps help students reflect on what they have learned and express what or how they are thinking about the new information.  In addition, they take just a few minutes and provide you with an informal measure of how well your students have understood a topic or lesson. This strategy easily incorporates writing into Social Studies content as it requires students to think critically.
An Example:
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	Double Bubble



What is it?
A tool for comparing and contrasting two things or people to determine similarities and differences in order to write an effective summary. 

How Does It Work?

1. Write two terms you are going to compare in the large circles.
2. Write three similarities in the “S” bubbles.
3. Determine three characteristics unique to each term, their differences, and write them in the “D” bubbles.
4. Write a summary paragraph stating at least one similarity and difference between the two terms.
An Example: [image: \\District\Alief\ElementarySocialStudies\Campus Visits Photos\2010-2011\Alexander\Campus Visit Oct2010 007.jpg] [image: \\District\Alief\ElementarySocialStudies\Campus Visits Photos\2010-2011\Boone\Boone 002.jpg]
[image: doubleBubble_001]
 (
Summary Statement:
)


	Emotional Timeline



What is it?
Emotional Timeline is an activity used by the teacher and/or students to chart the main events in the main character’s life as told in the story being read.  
How Does It Work?
As students read the text, they will record the main events that occur in the character’s life such as a character in a narrative text or an important historical figure.  The notes should include important or significant things that may be good or bad in the life of the character/person.  When all events have been recorded from the story, the student will chart them on a line graph according to the emotional impact in the life of the main character.	

Why use it?
Emotional timelines support students in determining cause and effect as well as analyzing important events in a chronological format while determining if the events are positive or negative.  
An Example:
For example in the read aloud, A Paradise Called Texas, here are two main events in the beginning of the story:
1. Mina’s family decides to move to Texas. (Ch. 1-2)
2. Mina’s family leaves their family behind and heads to Texas. (Ch. 3-4)

The emotional time line may begin to look something like this:
 (
Sad 
    Emotional Rating     
Happy
)Mina’s Emotional Time Line from A Paradise Called Texas
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Event 1
	
Event 2
	
Event 3
	
Event 4
	
Event 5
	
Event 6
	
Event 7
	
Event 8
	
Event 9
	
Event 10



Explanation:  The first event would be rated a +2.  The family was happy to move to Texas and establish their home on the vast land there.  They liked the idea of having their own land.  They were a little worried about going also because it was a little scary having never seen the land. 
The second event would be rated a –5.  The family was very sad to say goodbye to their family when they left!
When all 10 events are charted you can see the how the emotions of the main character changed throughout the book.  You can discuss the good and bad things that have happened to the character.  Were there more good or more bad events?

	Experiential Exercise



What is it?
This “hook” activity provides a short, memorable experience that establishes a “schema” students can transfer to the big idea they will be learning in the lesson.  

How Does It Work?	
1. Prepare the experience.  Review the “universal generalization” and the “unit understanding” in the pacing guide and develop a brief, but memorable experience that illustrates the central concept or big idea.  Keys are: brevity, interest or excitement, debriefing that connects the experience to the big idea of the lesson.
2. Prepare students.  Tell students the activity’s purpose and review procedures.
3. Implement the activity.  Make it as authentic as possible by assuming an appropriate persona; hamming it up; and using simple props, costumes, music, and sound effects.  Warning: Do not sacrifice brevity. 
4. Debrief the activity.  Allow students to express their feelings immediately after the experience. Ask carefully sequenced questions to help make connections between students’ experiences and the big idea of the lesson.

Why use it?
With some content, (Example: the impact of industrialization), students may not have a “frame of reference” for the unit understanding you are trying to teach them. The experiential exercise provides the frame of reference.  (Main idea:  If they don’t already have the prior knowledge, give it to them.)

An Example:
The Unit Understanding (what the teacher wants students to learn):
The tremendous economic growth of the late 1800s gave rise to serious social, political and environmental problems.

The Universal Generalization (what students already understand):
Change can produce both positive and negative effects.

The Experience
Students work individually and carefully to draw a figure of a man.  The teacher collects the pictures.  Then, students are formed into an assembly line, each drawing a part of the man to create as many drawings as possible as fast as possible.  The teacher serves as the boss, pushing the group to produce as many drawings as possible.  (Note:  As all hooks, the experience aligns to the universal, but also aligns closely to the unit understanding.)

The Debriefing
As a class, students share their feelings about the two methods of producing drawings.  The teacher uses their ideas to begin to develop the economic and social issues created by industrialization.

Adapted from:  Social Studies Alive! Engaging Diverse Learners in the Elementary Classroom by Bert Bower and Jim Lobdell.  Teacher’ Curriculum Institute, 2003.
	
Fast Facts



What is it?
A pre- or post-reading activity used to activate students’ schema prior to learning about a new topic or unit understanding or may also be used following the reading in order for students to process new information, connect to background knowledge or extend their thinking. 

How Does It Work?
1. Brainstorm as many things in each of the columns as you can think of.  Circle one thing in each column that is in the same category (eg, shipbuilding (N.E.), farming (Middle), tobacco (Southern) are all products or economic activities).  If one column doesn’t have one, add it and circle it.  Draw a line between the 3.  Do the same thing with as many of the items as you can, each in a different color.  Make a color key for the categories at the bottom.
2. Write combination sentences containing circled words in the same color.  (Eg. New England didn’t have the land or climate for growing tobacco, but they were very good at shipbuilding.)  Write several.
3. Write an opinion/generalization based on the information in the three boxes. Eg. Slavery might have been more popular outside the Southern Colonies if other areas had warmer climates.
 (
New England
        Middle Colonies
      Southern Colonies
)An Example:
 (
Tobacco
Plantations
Slaves
Rich Soil
Long growing season
Cavaliers
Counties
) (
Rich soil
Few slaves
Quakers
William Penn
Farming
Delaware
Philadelphia
Anti-slavery
) (
Puritans
Rocky soil
Cold weather
John Winthrop
Forests
Fishing
Shipbuilding
Religious freedom
Boston
Witch Trials
Town Meeting
Anne Hutchinson
Merchants
Towns
Repressive religion
)














 Combination Sentences:




 Opinion/Position:

	

Four Corner Analogies



	
Four Corner Analogies



What is it?
Students determine commonalities among specific content concepts and random things, experiences or images in order to increase understanding of the content. 

How Does It Work?	
1. First, ask students to take three or four minutes to jot down their response to a prompt that focuses on a key aspect of the unit or a specific event such as Westward Expansion or Texas Revolution.

Ask students to imagine or visualize what it would be like to be at that location during that time period while the events are actually taking place. What would you see, hear, and feel? What would other people be doing? What would the environment be like?

2. Then ask students to decide whether their vision of that event is more like (a) deep-sea fishing, (b) white-water rafting, (c) mountain climbing, or (d) scuba diving. Then students group together with others who chose the same metaphor and share reasons for their selection. As a group, they brainstorm as many responses as possible to the following:

	Westward Expansion is like _________ because…

The teacher may choose to create posters for each group to utilize when brainstorming their responses. 

Alternatives: roller coaster ride, hot air balloon ride, or various movie genres such as horror flick, comedy, drama, etc.  
Why use it?
 (
Westward Expansion is like white water rafting because…
)[image: j0262407]An Example:


	
___________________ is like a roller coaster ride because…
[image: j0316899]







	
_______________ is like white water rafting ride because…
[image: j0262407]





	
______________________ is like deep sea diving because…
[image: j0407450[1]]






	
__________________ is like a mountain climbing because…
[image: j0399532]






	
Four Corners Debate



What is it?
This debate strategy gets kids thinking and moving. This simple and active strategy helps students focus their thinking about topics of debate as they prepare to write a well-supported paragraph stating their position. 

How Does It Work?

1. The teacher creates four posters/signs printed in large letters with the following labels: Strongly Agree, Agree, Disagree, Strongly Disagree. Place each poster in a different corner of the classroom. 
2. Present to students a statement that takes a stand on an issue of interest to students or of importance to the world. Select a statement appropriate for your students, read aloud the statement, and give students 5 minutes to collect their thoughts about the topic. Then ask students if they strongly agree, agree, disagree, or strongly disagree with the statement. Direct those who strongly agree to move to the corner of the classroom where the Strongly Agree sign is posted, those who agree to move to the corner of the classroom where the Agree sign is posted, and so on... 
3. Hopefully, you have four groups gathered in different corners of the classroom. Appoint one student in each corner to be the note taker, and give students 5-10 minutes to discuss with the other students in their corner the reasons they strongly agree, agree, disagree, or strongly disagree. 
4. At the end of the discussion period, ask one student from each group to share with the class some of the ideas they discussed in their group.
5. Perhaps one of the four groups made such a strong case that some students have changed their minds about their reaction to the statement. If that is the case, at this point in the activity give students an opportunity to change corners.
6. Provide 5-10 more minutes for students to continue their group discussions. At this point, every student in the group should be taking notes. 
7. At the end of the discussion time, each student uses those notes to write a concise paragraph stating his or her position on the issue. (for example, I strongly agree with the statement [statement goes here] because…) Students should include in their paragraphs the four strongest points supporting their position.

Why use it?
Students will:
· listen to a statement on a controversial topic and decide if they strongly agree, agree, disagree, or strongly disagree with the statement. 
· work in groups to record information in support of their position. 
· reconsider their stance in light of new information. 
· write a concise paragraph expressing their opinion about the statement. 

	Frayer Model



What is it?
Using the Frayer Model, students will activate their prior knowledge of a topic, organize knowledge into categories, and apply their new knowledge to the compartmentalized structure.

How Does It Work?
1. Brainstorm a list of ideas related to your topic. 
2. Have students read a selection or participate in an activity related to your topic. 
3. Pass out a blank copy of the Frayer Model. 
4. Using their brainstormed words and new knowledge of a topic, students will group their words into one of four categories: Essential Characteristics, Non-essential Characteristics, Examples, and Non-examples. 
5. Have students add additional words to the Frayer Model until all four categories are substantially represented. 
Hint: Once students have learned how to utilize the Frayer Model for understanding topics in depth, the model can be used as a form of assessment or even at the beginning of a lesson as a brainstorming activity.
Why use it? 
To promote students’ thinking and vocabulary development.

An Example: 
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Buehl, D. (2001). Classroom strategies for interactive learning. Newark, DE: International Reading Association.
	
Gallery Walk



What is it?
Students explore multiple texts or images that are placed around the room in order to share student work, examine multiple historical documents or respond to a collection of quotations. 

How Does It Work?	
1. Generate Questions and Write Questions 
Think of four to five questions to use around a central social studies concept and write them ahead of time on chart paper. For larger classes, you can either write more questions or repeat the same set of four to five questions, posting the same question set in different sections of the class. Write one question for one sheet of paper and post the questions on the wall around the class, giving sufficient separation space between sheets. 
2. Group Students and Assign Roles 
Arrange students into teams of three to five. Provide each group with a different colored marker. If cooperative learning techniques will be used, assign roles like leader, reporter, monitor, and recorder. The role should be alternated between each team member.
3. Begin Gallery Walk 
Direct teams to different charts. Upon arriving at the chart, each team writes comments for the question posed. To avoid chart clutter and rambling comments, encourage the recorder to write in a bulleted format closest to the top of the chart. 
4. Rotate to Chart and Add Content 
After a short period of time, around three to five minutes depending upon the question, say “rotate.” The group then rotates, clockwise, to the next chart and adds new comments and responds to comments left by the previous group. To involve all group members, switch recorders at each station. 
5. Instructor Monitors Progress 
As groups rotate, the instructor nurtures student discussion and involves all group members. Be ready to rephrase questions or to provide hints if students either don't understand or misinterpret questions; be ready to provide instructions for those that still don't understand how to conduct a Gallery Walk. 
To spur discussion, ask questions like "Your group seems to think ..... about this issue. How would you rephrase or summarize what has been discussed so far?" or "What similarities and differences do you see between the responses you are giving at this station and what was summarized at the last station?" On a personal level: encourage developing ideas and praise insight. Couch criticism constructively. 
6. Return to Starting Point
Teams continue to review the answers already contributed by previous groups, adding their own comments. This procedure continues until groups have visited all stations and return to the station at which they started. Instruct students to record their original (starting) question and to sit down in their teams to begin the "Report Out" stage.
7. Report Out
In the “Report Out” stage, the group synthesizes what has been written about their original discussion question. Allow about ten minutes for the group to synthesize comments. The “reporter” chosen earlier, summarizes the group's comments with the help of other group members and makes an oral presentation to the class using the blackboard or on an overhead projector. The oral report should not exceed five minutes in length. Alternatively, students can write a written report composed either individually or as a group. 
8. Gauge for Student Understanding
During “Report Out” stage, the instructor reinforces correctly expressed concepts and corrects for misconceptions and errors. What, for example, did students seem to readily understand? What did they find difficult and how can I adjust my teaching to accommodate students? 
An Example:


	Headline News Summary



What is it?
The Headline News Summary is an adaptation of “Somebody Wanted But So” created by John Antonetti.  It is a graphic organizer that helps students summarize information. 
· Elementary students in primary grades may use the SWBS (Somebody/Wanted/But/So) version of the strategy.

How Does It Work?
1. Students acquire information.  Their reading or use of other media should be directed at acquiring information that helps them master a unit understanding. The strategy works best when the content can be expressed as a narrative.
2. Students summarize using the graphic organizer.  They compose brief sentences that “tell the story” of the narrative.  The organizer helps them compress the main ideas of a long narrative into a few sentences.
3. Debriefing.  Use the organizer as an exit slip to be graded, have students check their work with others, or take samples from the class for discussion in a large group format.

Why use it?
Summarization is a “high yield” strategy because it forces students to interact with information rather than simply copying it.  The Headline News Summary is perfect strategy for social studies because it can help students sift through information to find the “big ideas”.

An Example:
The Unit Understanding (what the teacher wants students to learn):
Africa’s colonial past fostered a legacy of ethnic conflict and other problems.
Assignment:  Use the notes you took from the reading on the problems created by imperialism in Africa to create a brief summary using the Headline News Summary graphic organizer.  Check your work with your partner then turn it in as an exit slip.  We’ll staple them in your notebooks tomorrow.
Student Sample:
	Somebody…
	The people

	somewhere…
	in Africa

	wanted…
	wanted to be free to live in tribal groups within traditional boundaries

	but…
	but the powerful nations of Europe came and exploited them as colonies

	so they…
	were forced to fight for their freedom

	then…
	they began to fight each other because of the problems caused by imperialism

	and so…
	today they still struggle with problems of ethnic violence and other economic and social issues.

	SUMMARY: The people in Africa wanted to be free to live in tribal groups within traditional boundaries but the powerful nations of Europe came and exploited them as colonies. So they were forced to fight for their freedom and then they began to fight each other because of the problems caused by imperialism. So, today they still struggle with problems of ethnic violence and other economic and social issues. 
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Historical Tweets



What is it?

Tweet. Twitter limits users to 140 characters – letters, spaces, and punctuation – per tweet. Students tweet, adults tweet, and businesspersons tweet. But what would Shakespeare tweet? How about Abraham Lincoln? Newton? Ask students to tweet in character. This can be a very engaging way to summarize learning.  Summarization has been identified as a high yield strategy since it requires students to engage with the text rather than just copy it. 

How Does It Work?
Uses tweets like twitter to have students review, summarize, and create ideas about historical events. Allow students to review, discuss, and create ideas based upon historical events using the twitter format of 140 characters or less.	

An Example:

Examples of historical tweets can be located at http://historicaltweets.com/. However, teachers should use caution.  This site is best reviewed by the teacher for ideas and specific examples.  Some of the humor is more mature and less appropriate for the classroom. 
[image: ][image: ]
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	History Frame



What is it?
The history frame is the social studies version of the “story map” that students have used in language arts for many years.

How Does It Work?
	
1. Choose an appropriate historical event.  
2. Choose a grouping format.  We suggest Think/Pair/Share because it promotes collaborative thinking so well.
3. Chose an information source.  The textbook, a reading, or a video work fine.
4. Have students use the history frame organizer to conduct the analysis.
· Name of the event, where and when, key participants
· Problem or goal (What set the events in motion?)
· Key events (Students use summarization skills here.)
· How the situation was resolved (Go back and review the problem or goal first.)
· Significance, big idea, why it matters in history (So what? – Unit Understanding)
5. Debriefing.  Provide an opportunity for students to check their work for correctness and share with others.

Why use it?
The history frame emphasizes that history is a story.  The frame creates a note taking format for students to analyze and summarize events and their significance. 

An Example:

The Unit Understanding (what the teacher wants students to learn):
The bombing of Pearl Harbor forced the United States to join its allies in fighting World War II. 

[image: ]






	

Human Spectrum



What is it?
In this strategy, students arrange themselves as a spectrum.  The arrangement is based on analysis that requires a sequence. 

How Does It Work?	
1. Create the spectrum.  Use masking tape to create a line 10-15 feet long in the front of the room.
2. Design the activity.  Think of a question or prompt that requires students to stand along a spectrum based on some analysis of content. (example:  “Where does your assigned New Deal agency belong on a scale of least to most lasting significance?” or “To what extent do you agree or disagree with the statement that the United States was justified in dropping atomic bombs on Japan?)
3. Students discuss the prompt.  Have pairs or groups decide where they belong on the spectrum and send a representative to stand there on the line.
4. Debriefing.  Have the teams tell why they selected their place on the line.  Allow representatives to change their positions if they change their conclusions based on the discussion.

Why use it?
The spectrum facilitates student engagement through discussion and movement and provides a visual representation of the thinking of the class. 
An Example:
The Unit Understanding (what the teacher wants students to learn):
Mexican attempts to control Texas and its Anglo-American settlers led to an escalating political conflict.

Prompt: To what extent were the Texan colonists justified in starting a revolution to win independence from Mexico?  Talk it over with your trio and write down reasons for your decision.  Then send a representative to stand at the proper place on the spectrum.  Be prepared to defend your choice to the class with valid reasons.

Sample reasons:

1. The Texans had agreed to abide by Mexican law.  Shame on them.
2. It’s complicated.  Mexico changed governments and violated what they agreed to, but the Texans were openly violating the law as well.
3. The Revolution was essentially justified, but the Texans did provoke the Mexicans and try to take their territory.
4. No contest.  The Mexicans were liars and murderers.  Santa Anna was a ruthless dictator who murdered the soldiers at the Alamo and Goliad in cold blood.

	I Am Poem



What is it?
A structured format for students to use to guide their descriptive writing about a topic, event or historical figure. 

How Does It Work?
The student completes the poetry template based on the information found after researching a topic, event or person.
______________________________________

I am __________________________________________________
I wonder _______________________________________________
I hear _________________________________________________ 
I see __________________________________________________
I want _________________________________________________
I am __________________________________________________

I pretend ______________________________________________
I feel __________________________________________________
I touch ________________________________________________
I worry ________________________________________________
I cry __________________________________________________
I am __________________________________________________

I understand ____________________________________________
I say __________________________________________________
I dream _______________________________________________
I try __________________________________________________ 
I hope _________________________________________________
I am __________________________________________________


By:__________________________________

An Example:
The American Flag

I am a symbol for freedom for our country.
I wonder how I will change over the next few centures.
I hear people pledge their allegiance to me every day.  
I see people of different races and cultures unite to defend our country. 
I want to fly high blowing in the wind. 
I am a symbol of freedom for our country. 

Tony Stead. Is That a Fact? Teaching Nonfiction Writing K-3.
	

The Important Thing About…



What is it?
A structure that helps students focus on main ideas and works especially well with a wide range of textual understandings. Students can use this to consider an entire current or historical event, person or theme.  
How Does It Work?
The teacher restates the unit understanding or “big idea” for the students before and after reading the text related to the content. Students take notes on important facts that they read related to the understanding. Then the students choose the most important thing they learned to frame their writing and list three to five additional information statements in the body of the writing.  (The number of important statements may vary according to grade level and level of proficiency with the strategy.)
An Example:
Writer ________________________     Date ______________
Topic _____________________________________________


The important thing about _______________________________ 
is that ______________________________________________
[image: http://i.ebayimg.com/22/!CFIhK-!BWk~$(KGrHqJ,!h!E0fTdt1iHBNUH1,Dtcw~~0_12.JPG]____________________________________________________.


It is true that _________________________________________
____________________________________________________
____________________________________________________

It is true that _________________________________________
____________________________________________________
____________________________________________________

Also, it is true that _____________________________________
____________________________________________________
____________________________________________________


But the important thing about ____________________________
is that ______________________________________________
___________________________________________________.


Adapted from The Important Book, by Margaret Wise Brown. Reflect, Revisit, Retell by Linda Hoyt. 
	
Inquiry Chart
I- Chart


What is it?
I-Charts offer a planned framework for examining critical questions by integrating what is already known or thought about the topic with additional information found in multiple sources.
How Does It Work?	
On a given topic or unit of study, the students will have several questions to explore. These are found at the top of each individual column. The rows are for recording, in summary form, the information they think they already know and the key ideas pulled from several different sources of information. The final row gives students a chance to pull together the ideas into a general summary. It's at this time they will also try to resolve competing ideas found in the separate sources or, even better, develop new questions to explore based on any conflicting or incomplete information.
An Example:
The I-Chart that appears below is merely a suggestion. You and your students can create for yourselves an I-Chart to help you analyze several sources of information. You should feel free to modify the I-Chart, such as including a bottom row to list new questions.

[image: ]


	
	Guiding Question 1
	Guiding Question 2
	Guiding Question 3
	Guiding Question 4
	Interesting Facts and Figures
	New Questions

	My Research Topic:  
	  
	  
	  
	  
	
	

	What I Know Right Now: 
	  
	  
	  
	  
	  
	  

	Sources: 
1. 
	  
	    
	      
	  
	  
	  

	2. 
	  
	  
	  
	 
	  
	  

	3. 
	     
	     
	     
	     
	     
	     

	Summary 
	     
	     
	     
	     
	     
	     





	Jigsaw



What is it?
Jigsaw is a cooperative learning strategy that enables each student of a “home” group to specialize in one aspect of a learning unit. Students meet with members from other groups who are assigned the same aspect, and after mastering the material, return to the “home” group and teach the material to their group members.

How Does It Work?
1. Students are assigned to a “home” group. Each group should consist of four or five students, the number of topics to be explored in the lesson.
2. Each member of the home group receives a separate assignment.  Use an assignment sheet, if necessary, and assign each assignment a number.
3. Students move from their home group to an “expert” group.  The expert groups consist of students with the same assignment (example:  #4 Expert Group – The Great Compromise)
4. Expert groups explore the topic in depth.  The group prepares a short presentation to teach the home group.
5. Students return to their home groups to teach the content.  A graphic organizer may help home group members record the information.

Why use it?
Just as in a jigsaw puzzle, each piece--each student's part--is essential for the completion and full understanding of the final product. If each student's part is essential, then each student is essential. 

An Example:
The Unit Understanding (what the teacher wants students to learn):
Geographers use statistical tools to compare the characteristics of groups of people.

Assignment:
In your expert group, use your textbook and the examples from the skills activities pages to research your assigned demographic factor.  Be sure to address this question:  What does this factor tell geographers about whether a nation is developed or developing?
Demographic Factor:
1. Infant Mortality Rate
2. Per Capita GDP
3. Life Expectancy
4. Birthrate
5. Quality of Life Index
6. Literacy Rate
In your expert group develop a presentation that explains your demographic factor, answers the above question, and includes a graph that compares several countries using your factor.  Underneath the graph, complete this statement for your demographic factor:  
If (your factor) is high, the nation is more likely to be (developed/developing), but if (your factor) is low, the nation is more likely to be (developed/developing).
	
K.I.D. (and K.I.D.S.) 



What is it?
K.I.D. is a framework for understanding vocabulary within the context of a lesson and for identifying the main idea of a given passage. K = Key work or concept, I = Important information (such as meaning and context), D = Drawing and S = Sentence.

How Does It Work?	
1. Choose the important terms or concepts from a passage of text you want students to comprehend. You can also guide students to words in bold print and/or let students choose their own key words and concepts. 
2. Have students create a K.I.D. chart on notebook paper (or work the format into Cornell notes or on an index card).
3. Have students read to the passage.  As students read, they take notes of information important to the term. Then students draw a picture or symbolic representation to help them remember the concept. If using the S, then have students write a sentence that explains the term and/or what is happening in the picture. 
4. Debriefing.  Grade and provide individual feedback, have students share with small groups, or compile and share responses as a class.

Why use it?
This strategy is helpful because it focuses students’ attention on the main terms and concepts within a text. As they focus on those terms, they also learn the main idea and supporting details of that text. The drawing engages both sides of the brain in learning and remembering the concept and the sentence shows a greater depth of comprehension. 
An Example:
	K
	Colonialism

	I
	Why did countries establish colonies? 
· looking for resources such as gold or good farmland
· to punish their prisoners
· some people were looking for freedom 
· countries wanted ports and military support throughout the world to protect their trade routes and business interests

	D
	[image: MC900232792[1]][image: MC900189322[1]][image: MC900189439[1]]

	S
	Colonialism is the process used by empires that created colonies to help them get and manage more wealth for their own country or empire.  


	
List/Group/Label



What is it?
The List/Group/Label strategy offers a simple three-step process for students to organize a vocabulary list from a reading selection. This strategy stresses relationships between words and the critical thinking skills required to recognize these relationships.

How Does It Work?
1. Select a main topic or concept in a reading selection. The more specific the concept selected, the more understanding the students will have for the big idea (unit understanding).
2. Have students list all words they think relate to this concept. Write student responses on the chalkboard. Note: Since the concept is presented without a specific context, many of the student suggestions will not reflect the meaning of the concept in the reading selection. 
3. Divide the class into groups of 3 or 4 students. Have these teams join together related terms from the larger list. Have the teams provide "evidence" for this grouping—that is, require the students to articulate the common features or properties of the words collected in a group. 
4. Ask the student groups to suggest a descriptive title or label for the collections of related terms. These labels should reflect the rationale behind collecting the terms in a group. 
5. Finally, have students read the text selection carefully and then review both the general list of terms and their collections of related terms. Students should eliminate terms or groups that do not match the concept's meaning in the context of the selection. New terms from the reading should be added, when appropriate. Terms should be "sharpened" and the groupings and their labels revised, when necessary. 
Things to consider: 
· Students need some prior knowledge of the concept in order to brainstorm related vocabulary (not intended for teaching new concepts).
· English learners may benefit from cognates, visuals, and structured guidance to understand labeling of categories.
Why use it?
List/Group/Label challenges students to . . . 
· List key words (especially unclear and/or technical terms) from a reading selection. 
· Group these words into logical categories based on shared features. 
· Label the categories with clear descriptive titles.


	Look & List



What is it? The Look & List strategy accesses students’ background knowledge to build vocabulary prior to a reading or activity. The students are supporting the understanding of vocabulary words that they already have schema about to support the learning of other students in the classroom.

How Does It Work?	

1. Get an index card with a vocabulary term listed on one side.
 
2. Place a post-it note on the back.

3. Ask at least three different people what they think the definition is. Write what they think on the post-it note.

4. Meet with the other people in the classroom that have the same term as you. Create a group definition and write it down.

5. Be prepared to share with everyone after five minutes. 

Why use it? The Look & List strategy is an engaging way to assess students’ schema for particular vocabulary terms and allows students to work collaboratively to determine definitions of words that will support their reading of the text. 


Modifications:

· The teacher may choose the terms and limit the number of vocabulary words being introduced. (Multiple students can be assigned the same vocabulary term.)

· The teacher may choose to use pictures instead of terms.

· [image: logo]Post-it notes are not necessary unless the teacher will be reusing the index cards.


	Looping Cards



What is it?
A strategy used to review vocabulary or content over a particular unit. Loop cards, also known as 'follow me cards', provide a matching activity for your entire class. You should generate one for each student, so each student, when matched on either side, becomes a part of the loop. Shuffle them before you give them out.

How Does It Work?

· It is important that all the cards are used for a game because they form a 'loop' and one card leads to the next. Therefore, if there are less than 30 pupils playing, some must have an extra card, and if more than 30, some must share cards.

· One card is retained by the teacher, or adult leading the game, in order to start, finish and generally control the proceedings.

· It is important that the cards are well shuffled and mixed up before they are distributed to pupils.
Why use it?
'Loop Card' games keep pupils engaged and attending as all students are involved and do not know when their card will come up.
An Example:

[image: ]


	I have


Who has
	I have


Who has

	I have


Who has
	I have


Who has

	I have


Who has
	I have


Who has

	I have


Who has
	I have


Who has




	
Meeting of the Minds



What is it?
A strategy to get students to support a point of view with facts from reading and to promote debate and evaluative thinking.

How Does It Work?	
Before having the students do this with the social studies text, introduce and model the procedure with another text.  Any text that would allow the students to see two or more points of view would work.  One example is provided here.

Procedure for Modeled Lesson:

1. Teach students how to participate in Meeting of the Minds, a debate format between two characters that have differing viewpoints on a topic.
2. Choose a few students to help you model the procedure.  Give each one a role: moderator, characters (at least two), and summarizer.  In this lesson the two characters will be taken from the story, The Ghost Dance by Alice Mclerran.  Character one is a Native American, and character two is a new settler to the land.  The moderator poses questions to which the characters respond.  The characters must support their points of view with references from the text.  The summarizer recaps the information presented.  Prepare the students to use a debate format to respond to predetermined questions.  Model Meeting of the Minds for the whole class with these students.  Discuss the process with these students, seeking questions, generating reflections, and summarizing benefits.
3. Provide the students with the questions ahead of time, so as they read the text they can devise an argument for their point of view.  The questions for The Ghost Dance provide a review from an earlier unit, and tie to this unit as well.  The questions are: 1) Is having white men settle on this land a good thing or bad thing?  Why? Why not?  2) How do you feel about buffalo? 3) What is the food source like in this land?  4) How do you feel about guns?
4. Have the model students read and prepare their answers to the questions, as well as the support given in the text for their answers.
5. Read The Ghost Dance aloud to the entire class.  Introduce the Meeting of the Minds activity to the class and ask the students who prepared the model to present their discussion/debate.  The moderator reads each question, the characters give their viewpoints, and the summarizer recaps the points made by each character.  In this example, point out that a debate is not a heated argument.  The characters have been asked to take on a role and talk as if they were that character.  It does not mean that they believe this viewpoint themselves.  This should head off any later teasing because of what the students say while in character.


An Example:
Using the students’ textbook, The Story of Texas, pp. 120-124, conduct a Meeting of the Minds activity.

Procedure

1. Review the process of Meeting of the Minds, and put the students into groups four to six.  Groups of 4 would allow each student to take on a role separately.  Groups of 6 would allow two students to work together as a character to build a viewpoint as they answer the questions together.  Assign the roles of moderator, an Anglo-American Texas Settler, a Mexican Official, and a summarizer.
2. Provide each group with a list of the questions to be answered and discussed.  The group will work together to read and answer the questions from both character’s point of view. 
Questions for pp. 120-124 of the student social studies textbook, The Story of Texas:
· How do you feel about religion in Texas?
· How do you feel about people of Texas owning slaves?
· What is your opinion about the tax on goods made in the United States and sold in Texas?
· Why do you think Mexico wants to weaken ties between the Texas settlers and the United States?
3. Allow students time to read and prepare their debate.  
4. Have each group present their Meeting of the Minds debate while the rest of the class acts as an audience.  






















Source:  Richard-Amato, P.A. Making it Happen: Interaction in the Second Language Classroom. Longman, 1988.
	[bookmark: top]Mind Mapping



What is it?
A tool which helps you think and learn as well as organize your ideas.
Mind mapping (or concept mapping) involves writing down a central idea and thinking up new and related ideas which radiate out from the centre. By focusing on key ideas written down in your own words, and then looking for branches out and connections between the ideas, you are mapping knowledge in a manner which will help you understand and remember new information. 
[bookmark: look]How Does It Work?	
Look for relationships
Use lines, colors, arrows, branches or some other way of showing connections between the ideas generated on your mind map. These relationships may be important in you understanding new information or in constructing a structured essay plan. By personalizing the map with your own symbols and designs you will be constructing visual and meaningful relationships between ideas which will assist in your recall and understanding. 
[bookmark: draw]Draw quickly on unlined paper without pausing, judging or editing
All of these things promote linear thinking and the idea of mind mapping is to think creatively and in a non-linear manner. There will be plenty of time for modifying the information later on but at this stage it is important to get every possibility into the mind map. Sometimes it is one of those obscure possibilities that may become the key to your knowledge of a topic. 
[bookmark: use]Write down key ideas 
Some students find that using capital letters encourages them to get down only the key points. Capitals are also easier to read in a diagram. You may, however, wish to write down some explanatory notes in lower case. Some students do this when they revisit the mind map at a later date while others write in such things as assessment criteria in this way. 
[bookmark: main]Put main idea in the centre
Most students find it useful to turn their page on the side and do a mind map in "landscape" style. With the main idea or topic in the middle of the page this gives the maximum space for other ideas to radiate out from the centre. 
[bookmark: space]Leave lots of space
Some of the most useful mind maps are those which are added to over a period of time. After the initial drawing of the mind map you may wish to highlight things, add information or add questions for the duration of a subject right up until exam time. For this reason it is a good idea to leave lots of space. 
An Example:
Plants
[image: Plants]

Conflict in Northern Ireland
[image: [Impact+of+conflict+in+Northern+ireland.png]]


	  Mindstreaming



What is it?
A learning strategy designed to bring out background knowledge about a topic. It is similar to Think-Pair-Share, but less structured. Students in pairs stream images and ideas about a topic. It is important that the instructor emphasize that the students use their ‘quiet voices’ during this time, as half of the class will be talking at the same time. 

How Does It Work?
Steps:

1. The instructor introduces the Mindstreaming procedure to the students and then provides a topic, such as:  Why do you think people live in communities rather than living alone? Describe the entire process of driving a car from your house to the grocery store. Describe the idea that where you live affects how you live.
Students decide who will be Partner A and who will be Partner B.

Part 1: 20 seconds

2. Person A speaks with no interruptions, listing words associated with the concept or topic.
3. Person B listens.

Part 2: 20 seconds

4. The roles reverse with Person B speaks with no interruptions, listing other words and ideas associated with the topic or concept.
5. Person A listens. 
6. Person A and B can then share what they heard during the class debrief phase.

Remember:  Activating a student’s background knowledge on a topic enhances their ability to learn new material about that topic.
	

Why use it?
This process gives both students a chance to process ideas just learned. It gives students the ideas and words to say in general class discussion by offering them an opportunity to gather their own thoughts and to listen to another student’s learning as well. Verbalizing in the Mindstreaming process gives students a chance to try out the words and ideas they learned before reporting to the whole class. If they do not have a total grasp of the concept, often hearing another student verbalize will give them a “leg up”.


	Mini Mural



What is it?
Each group prepares a mini-mural depicting key ideas and events from a topic or unit of study and presents the mural to the class. 
Note: Each group member must participate in the presentation in a substantive manner.

How Does It Work?
	
Directions:
On a large sheet of paper (11x17 or larger) convey the most important information about your topic including:
· Topic
· What is it?
· Who is/was involved?
· What are important dates related to the topic? (include timeline)
· What are the important places involved?
· Why is this important?
· Summary sentence
· Explanation of the impact (What does this topic have to do with change?)
· Names of group members

The mural must include:
· at least one quote
· an illustration
· a symbolic border*
· a timeline with at least three important dates related to the topic
· a sentence summarizing the reading
· a sentence explaining the impact of the change














* Symbolic border: pick a picture or symbol that is representative of the topic. Draw it around the edge of the mural in a pattern to form a border. Explain the significance of the symbol. 


	Opinion-Proof



What is it?
Opinion-Proof is an application of column notes. It's designed to take the power of students' own opinions about their content and harness them as tools of learning. The basic idea is that an opinion can be put forward, but it should be a supported opinion, based on ideas, facts, or concepts found within the material being studied.
How Does It Work?	
Two columns are set up for the basic Opinion-Proof chart. Label the left column "Opinion". Label the right column "Proof". Whatever opinion the teacher assigns or which students choose themselves is written in the left column. Then, support for that opinion is culled from the text, video, newspaper, story, or other source of content. Students can then use their Opinion-Proof charts to write a persuasive essay, compose an editorial suitable for a newspaper, or to prepare themselves for a classroom debate, among other things.
Why use it?
Opinion-Proof encourages thinking because students must read or otherwise take in information with a purpose – to prove a claim.  It requires thinking at the analysis level.
An Example:
	Opinion-Proof

	OPINION 
	PROOF 

	President Truman was justified in resorting to the use of the atomic bomb in the final days of World War II. 

	· The Japanese government and military had committed to fight to the last man. 
· The alternative to atomic bombing was an invasion of Japan, which would have resulted in enormous numbers of casualties among U.S. troops. 
· The United States was in a race to develop atomic weapons and had no idea whether or if the Japanese were also developing their own weapons of mass destruction. 
· A continuation of the war indefinitely would cost untold thousands of military and civilian deaths on both sides of the fighting. 
· A continuation of the war indefinitely would continue to drain the resources of the United States and the other Allied Powers. 
· A continuation of the war indefinitely would further delay efforts to rebuild the war-torn nations. 




Source:  http://www.readingquest.org/strat/opinion.html

Name:  ___________________________________  Date:  _______________________

	Opinion
	Proof

	
People move to improve their lives.













The settlers faced may difficulties while trying to come to Texas.
	

	
	






	
Pick a Word


What is it?
A strategy where students select key words that are typically inferences, reflecting judgment, conclusions, and evaluations that move beyond the text.

How Does It Work?	
Explain to students that meaning actually comes from merging the words of the passage with the ideas in our head.

For example: Either read this article aloud of make a transparency of the text.
 (
Girl Scouts Help Our Cities Homeless
Local Girl Scouts in 
Portland
 have chosen to give up part of their Christmas Day celebrations with their families to serve breakfast and distribute warm clothes to homeless people in downtown 
Portland
. More than 400 homeless people attended the breakfast, 
One
 parent said. “This helps our girls to see their world more realistically and builds a positive attitude about helping their community.”
)









Two-Word Strategy
Think about the article. Jot down two words that reflect your thinking. Be ready to tell why you chose the words.

	WORDS
	WHY YOU CHOSE THEM

	Need

Important
	I chose it because there are so many homeless people who need this.

I chose important because it is so important for everyone to help others.



Key Questions
· How do you merge the words of the text and the ideas in your head?
· Are there other ways to represent inferential thinking?
· How might Two Word and Pick a Word help me understand when I am reading independently?

Why use it?
 (
In the 
Pick a Word Strategy
,
 students choose only one word and write it down on a 3x5 card. On the back of the card, they write WHY they chose the word. The cards are passed around the group and students talk together about the words they are reading and how they relate to the text.
)The Pick a Word and Two-Word Strategies both scaffold inferential reasoning, which is almost always represented on standardized tests. These strategies are quick, adjustable to various group sizes and work with any text.
An Example:
[image: http://www2.alief.isd.tenet.edu/instructional/social-studies/Campus%20Visits/Hicks/Hicks%2009_07%20002.jpg]
	
		
     Pick a Word

  1. Jot down two words that reflect your 
      thinking about the passage.

     _______________    ________________


  2. Tell why you chose them.





  3.  Pick ONE word and write it on a 3x5 card.         
       On the back, tell why you chose it and 
       how it relates to the story. Meet with your 
       group to share your words and your 
       reasons for selecting them.


	
Predict & Clarify



What is it? A strategy used to predict the meaning of words after previewing the text; to refine and clarify the words’ meaning before, during, and after reading.

How Does It Work?	
First Day:
· Print these headings on chart paper in three columns: WORDS, PREDICTIONS, and WHAT I LEARNED.
· Under WORDS, list three to five words students need to know to understand the concepts in a chapter or section of a textbook or trade book.  Leave several lines between words.
· Preview the selection by reading the boldface headings, words, and captions that accompany pictures, charts, diagrams, and graphs.
· Have students predict the meaning of each word.  If the preview does not help, then have students guess.  The point of this strategy is to move students, over time, from a prediction to a refined explanation.
· Locate the first word in the text, and read aloud the sentence that contains the word.
· Think out loud, explaining what the sentence tells you about the word’s meaning and the clues you used.
· Record your ideas under WHAT I LEARNED.
· Read aloud the entire section containing the word.  Think out loud, sharing with students any extra information you discovered.  Write these ideas under the WHAT I  LEARNED column.
· After students ask questions about the strategy lesson, have them predict and start refining the meaning of the remaining words using the process you modeled.

Second Day:
· Have students read the chapter or section and discuss.
· Ask students to add details under WHAT I LEARNED column.
At the close of the study ask students to refine their definitions using the knowledge gained during their study.  Then, be sure to invite students to use some of the words in discussions and in their writing.

Why use it? To introduce and extend students’ knowledge of unfamiliar words and concepts.  As students read, reread, discuss, and write, they extend their understandings of familiar new words throughout the three-part framework


Guidelines for Having Students Use the Predict-and-Clarify Strategy Independently
Organize students into pairs or groups of three to four. Give each student a copy of the Predict and Clarify Sheet.  Have students record 3 to 5 pre-selected words on the sheet and instruct them to do the following:

· Skim the pages and read boldface headings, words, captions and words for every visual.  
Learning benefit: As students skim, they become familiar with the content of the chapter or section.

· Discuss the preview with your partner or group and predict the meaning of each word.
Learning benefit:  Sharing enables students to learn from one another and expand their knowledge of the word and the chapter’s content.

· Locate a boldface word and read the sentence that contains it.
Learning benefit:  Students meet the word in context and start figuring out its meaning using available clues.

· Read the sentence that contains the word as well as sentences that come before and after the word.
Learning benefit:  Students enlarge their understanding of the word prior to reading the entire text.

· Discuss what you’ve learned with your partner or group.  Add details under WHAT I LEARNED.
Learning benefit:  Students share ideas and expand their understandings.  Talk and writing improve recall.

· Read the entire section and discuss it.  Add details under WHAT I LEARNED and, if necessary, adjust early ideas.
Learning benefit:  Students can connect the word to the entire selection.  They reread their notes, add details, and fine-tune their explanations.

· Have students write sentences when they’ve completed the study.  Sentences should reflect an understanding of the word’s meaning.
Learning benefit:  Students have an opportunity to translate what they have learned into an original piece of work.  Once students can use the word correctly, they have begun to own the word.

Predict and Clarify

	Words
	Predictions
	What I Learned

	










	
	



Use each word in a sentence to show you understand its meaning.


	

QSSSA



What is it?
Question, Signal, Stem, Share, Assess. It is a planning strategy to ensure a language rich, interactive classroom. 

How Does It Work?

1. Compose your question for the lesson or activity. The question should take students deeper into the content.
2. Decide what signal students should give you when they are done. Examples: stand up, move to a specific corner, sit down, raise hand, etc. 
3. Give students a sentence stem to begin their thoughtful response. 
4. Decide how students will share their thoughtful response. Examples: turn to a partner, inside/outside circle; find someone with the same color shoes, etc. 
5. Assess the students through a follow up assignment. Example: have students journal about the question or find evidence from the text to support their responses.

Why use it?
This planning strategy helps you ensure students are using language in a significant way while also processing your content. The step by step process for planning and implementation helps you keep the interaction directed and controlled. 

An Example:

Question
· Do you support or oppose Sam Houston’s position on succession? Why?
Signal
· Stand up when ready to answer
Stem
· I support/oppose Sam Houston’s position because…
Share 
· Think/Pair/Share
Assess
· Students explain in journals one thing they would have done that is the same or different than Sam Houston’s actions and why.


	


Question Dice



What is it?
Question dice are dice that have different question words and/or verbs on each side. You may work with dice or one die at a time. 

How Does It Work?
1. Create your dice or buy them from learning catalogues such as Kagan. 
2. Give students a passage of text to read. They read in groups. After a given time or number of paragraphs, the students stop. Student A rolls the dice. S/he makes a question using the two sides that face up. The rest of the group answers or discusses the question. Students can write down the question to have a record and/or review later. The group reads again and the student B rolls the dice. This process continues throughout the reading time. 
3. Pull questions to review. As you monitor, you can pull good questions to review with the entire class. You can correct question structure/grammar as well. 
4. Debriefing.  You can have groups share their best question with the class and/or have students explain how this process helps them ask better questions. If students write their questions, you can grade that paper. (And have them pick one to answer)

Why use it?
Rolling the dice creates novelty and fun for better engagement, yet students are thinking harder and comprehending more in order to ask and answer each other’s questions. 

An Example:

First Die: Who, What, Where, When, Why, How (you could also substitute which)
Second Die: was/were, had, did, could, would, should. 

· These are just suggestions. Use any words you want. You can buy wooden dice at a craft store and use sharpie markers or paint.

After reading, student A rolls the dice and gets “who” and “could.” If the reading is about the American Revolution, a possible question could be, “Who could the most important person in the war?”

“When” + “Had” = When had the British passed the Intolerable Acts? 

“What” + “would” = What would be different if the American Revolution had happened 10 years earlier or later?


	
Quick Writes



What is it?
Quickwrites are prompts for brief writing assignments that encourage deep thinking about lesson content.  Twenty of these prompts are listed in the AVID Write Path II manual.  They are best used as sinkers but could sometimes be used as hooks.

How Does It Work?
1. Decide how you want students to extend or respond to the lesson’s “big ideas”.
2. Create a “quickwrite” prompt that encourages thinking.
3. Have students write to the prompt.  They can write in their notebook, as an exit slip, or on stickies to be shared.  Most commonly students will work individually, but they could also work in pairs.
4. Debriefing.  Grade and provide individual feedback, have students share with small groups, or compile and share responses as a class.
Why use it?
These prompts are efficient and effective because they promote high levels of thinking about content yet don’t consume much time.  There are so many of them that the teacher can use them to promote virtually any kind of thinking.

An Example:
	· Examine the homework reading and develop questions for a class discussion.
	· Make a connection to another time period with the historical event you are studying

	· Write a journal entry, listing a passage on the left and responding with comments on the right
	· Identify a problem from the reading.  Create a probable solution.

	· Examine a graph, picture, or timeline in the textbook.  Write an inference or generalization about the topic.
	· Make a personal connection to a character or event in the reading.

	· Develop “what if?” statements form the reading, pictures, or data.
	· If this were to happen today, what would be the result?

	· Prepare interview questions for a historical figure in the reading.
	· In a summary statement, explain the main idea of the primary source or reading.

	· How do you feel about (a controversial current or historical issue)?  Why?
	· List the similarities and differences of different time periods. 

	· Write your reaction or opinion to the reading or primary source.
	· Create a cause-and-effect flow chart about an event.

	· Examine a picture in the textbook; explain the perspective of one of the characters.
	· Create a thesis statement from the reading or video

	· Take a position on this issue.  Defend it in your notebook.
	· Describe a given event from a particular point of view.





	
RAFT
Role/Audience/Format/Topic



What is it?
Students illustrate their depth of understanding about a topic by writing about it from a different perspective, to a different audience, in a different genre.

How Does It Work?	
1. Create a R.A.F.T. prompt.  The teacher can use a range of possibilities to create a single assignment for all or several prompts from which students can choose.  Students can also create their own R.A.F.T. prompt. 
2. All R.A.F.T. prompts contain the same four elements.
· Role (What role will the students take as a writer?)
· Audience (Who will students be writing to?)
· Format (What is the form or genre of the writing?
· Topic: (What is the subject of the piece?)
3. Debriefing.  Grade and provide individual feedback, have students share with small groups, or compile and share responses as a class.

Why use it?
R.A.F.T. papers are simply a way to think about the four main things that all writers have to consider.  They force students to process information beyond traditional recall.  They provide a virtually endless number of possibilities for prompts.
An Example:
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	Role 
	Audience 
	Format 
	Topic 

	Newspaper Reporter 
	Readers in the 1870s 
	Obituary 
	Qualities of General Custer 

	Lawyer 
	U. S. Supreme Court 
	Appeal Speech 
	Dred Scott Decision 

	Abraham Lincoln 
	Dear Abby 
	Advice Column 
	Problems with his generals 

	Mike Royko 
	Public 
	News Column 
	Capital punishment 

	Frontier Woman 
	Self 
	Diary 
	Hardships in the West 

	Constituent 
	U. S. Senator 
	Letter 
	Gun Control 

	Newswriter 
	Public 
	News Release 
	Ozone layer has been formed 

	Chemist 
	Chemical company 
	Instructions 
	Combinations to avoid 

	Wheat Thin 
	Other Wheat Thins 
	Travel Guide 
	Journey through the digestive system 

	Plant 
	Sun 
	Thank-you note 
	Sun’s role in plant’s growth 

	Scientist 
	Charles Darwin 
	Letter 
	Refute a point in evolution theory 

	Square Root 
	Whole Number 
	Love Letter 
	Explain relationship 

	Repeating Decimal 
	Set of Rational Numbers 
	Petition 
	Prove you belong to this set 

	Julia Child 
	TV Audience 
	Script 
	Wonders of eggs 

	Advertiser 
	TV Audience 
	Public Service 
	Importance of fruit 

	Lungs 
	Cigarettes 
	Complaint 
	Effects of smoking 

	Huck Finn 
	Jim 
	Letter 
	What I learned during the trip 

	Joseph Stalin 
	George Orwell 
	Letter 
	Reactions to Animal Farm 

	Comma 
	9th grade students 
	Complaint 
	How it is misused 

	Trout 
	Self 
	Diary 
	Effects of acid rain on lake 











Note: From Classroom strategies for interactive learning, by Doug Buehl, 1995, Schofield, WI: Wisconsin State Reading Association. Copyright © 1995 by the Wisconsin State Reading Association. Reprinted with permission. 

Source: Billmeyher, Rachel & Barton, Mary Lee. 1998. Teaching Reading in the Content Areas: If Not Me, Then Who?, Second Edition, Aurora, Colorado. 
	
Read, Write, Pair & Share



What is it?
A pre- and post- reading strategy that helps document predictions and new learning about a topic, event or historical figures related to the unit understanding. 

How Does It Work?	

1. Have students look at the title of a passage and predict in writing what the passage will be about.  This activates schema, an important step in comprehension.

2. Tell the students to read the passage until they think they understand it.  They may read as many times as necessary.

3. On a separate sheet of paper and without looking back at the text, individuals write as much as they can remember about what they read.

4. In pairs, students read each others’ rewriting.  They compare notes.

5. Students may borrow ideas from their partner’s writing and add them to their own piece.

6. Students re-read the passage and compare their shared ideas with the original text.
Why use it?
Students reflect on subject content and deepen their understanding of an issue or topic through clarification and rehearsal with a partner. Students develop skills for small group discussion, such as listening actively, disagreeing respectively, and rephrasing for clarity.


	Ready, Set, Recall



What is it?
Students list everything they can recall about a lesson or topic, share it with a partner or group, and then share as a class to compile a master list.

How Does It Work?	
1. Students create a bulleted list of everything they recall about a topic.  Have students do this individually to promote maximum processing.
2. Students pair up or gather in a small group to share their lists.  Each student shares their list so that their partner(s) can expand their lists with any items they missed.
3. Groups or pairs share lists in a round-robin format.  The teacher calls on each pair or group in turn to share one thing from the list to be added to the class master list on a transparency. Teams continue to share until they have no more items on the list and have to pass.  If they think of anything new they can get back in.
4. Extension.  To promote further processing by identifying similarities and differences, create codes for students to use to categorize the items in the list.

Why use it?
The strategy provides a quick, easy tool for review.  It turns the responsibility for review over to the students by holding them accountable for remembering, documenting, and sharing the content of the lesson.
An Example:
The Unit Understanding (what the teacher wants students to learn):
Established economic policy failed to prevent the Great Depression from becoming serious and widespread. 

Assignment: Make a list of everything you can remember about what happened from the Stock Market Crash of 1929 to the election of FDR in 1932.  When everyone at your table finishes, share your lists and write down anything you forgot.  Be ready to share your master list in a round-robin with the other groups. (Extension:  When your group finishes sharing, work together to classify the items on your list using the following codes:  (E) Economic effects; (S) Social effects; (G) What the government did; (P) What people did to survive.)

	Code (E, S, G, P)
	Things I remember about the effects of the Depression…

	
	· 

	
	· 

	
	· 

	
	· 

	
	· 

	
	· 





	Reciprocal Teaching



What is it?
Reciprocal teaching refers to an instructional activity that takes place in the form of a dialogue between teachers and students regarding segments of text. The dialogue is structured by the use of four strategies: summarizing, question generating, clarifying, and predicting. The teacher and students take turns assuming the role of teacher in leading this dialogue.

How Does It Work?	
Before you can expect reciprocal teaching to be used successfully by your students, they need to have been taught and had time to practice the four strategies that are used in reciprocal teaching. Doesn't it make sense that they should already have learned and become comfortable with summarizing before attempting to use it in a reciprocal teaching situation? Or questioning? Or predicting? Or clarifying? 
1. Put students in groups of four. 
2. Distribute one note card to each member of the group identifying each person's unique role. 
a. summarizer 
b. questioner 
c. clarifier 
d. predictor 
3. Have students read a few paragraphs of the assigned text selection. Encourage them to use note-taking strategies such as selective underlining or sticky-notes to help them better prepare for their role in the discussion. 
4. At the given stopping point, the Summarizer will highlight the key ideas up to this point in the reading. 
5. The Questioner will then pose questions about the selection: 
a. unclear parts 
b. puzzling information 
c. connections to other concepts already learned 
d. motivations of the agents or actors or characters 
e. etc. 
6. The Clarifier will address confusing parts and attempt to answer the questions that were just posed. 
7. The Predictor can offer guesses about what the author will tell the group next or, if it's a literary selection, the predictor might suggest what the next events in the story will be. 
8. The roles in the group then switch one person to the right, and the next selection is read. Students repeat the process using their new roles. This continues until the entire selection is read. 


Why use it?
Reciprocal teaching facilitates a group effort between teacher and students as well as among students in the task of bringing meaning to the text. Each strategy was selected for the following purpose:
· Summarizing provides the opportunity to identify and integrate the most important information in the text. Text can be summarized across sentences, across paragraphs, and across the passage as a whole. When the students first begin the reciprocal teaching procedure, their efforts are generally focused at the sentence and paragraph levels. As they become more proficient, they are able to integrate at the paragraph and passage levels. 
· Question generating reinforces the summarizing strategy and carries the learner one more step along in the comprehension activity. When students generate questions, they first identify the kind of information that is significant enough to provide the substance for a question. They then pose this information in question form and self-test to ascertain that they can indeed answer their own question. Question generating is a flexible strategy to the extent that students can be taught and encouraged to generate questions at many levels. For example, some school situations require that students master supporting detail information; others require that the students be able to infer or apply new information from text. 
· Clarifying is an activity that is particularly important when working with students who have a history of comprehension difficulty. These students may believe that the purpose of reading is saying the words correctly; they may not be particularly uncomfortable that the words, and in fact the passage, are not making sense. When the students are asked to clarify, their attention is called to the fact that there may be many reasons why text is difficult to understand (e.g., new vocabulary, unclear reference words, and unfamiliar and perhaps difficult concepts). They are taught to be alert to the effects of such impediments to comprehension and to take the necessary measures to restore meaning (e.g., reread, ask for help). 
· Predicting occurs when students hypothesize what the author will discuss next in the text. In order to do this successfully, students must activate the relevant background knowledge that they already possess regarding the topic. The students have a purpose for reading: to confirm or disprove their hypotheses. Furthermore, the opportunity has been created for the students to link the new knowledge they will encounter in the text with the knowledge they already possess. The predicting strategy also facilitates use of text structure as students learn that headings, subheadings, and questions imbedded in the text are useful means of anticipating what might occur next. 
In summary, each of these strategies was selected as a means of aiding students to construct meaning from text as well as a means of monitoring their reading to ensure that they are in fact understanding what they read. 




Reciprocal Teaching Prompt Cards
[image: card]
[image: predict]
[image: predict2] (
I think …
)


 (
Leader:
 Read the next topic sentence or sub-heading and, based on that, predict what you think the next paragraph will be about.
Group:
 “My prediction is that the rest of the paragraph will be about …”
“Based on the topic sentence, I think the paragraph will be about … “
)











 (
Wow! Interesting!
)[image: reading] (
Leader:
 
“ Can
 you read the next paragraph for us please 
(name)
?”                   
                             
or
“
(name) 
can you read up to ………...”
With each 
new  leader
  the group alternate between reading...
silently
to a partner
to the group 
in unison
)[image: reading][image: card]

[image: card] (
Mmmm
, that’s clearer.
)
[image: clarifying]

[image: clarify]


 (
Leader:
 
“ What
 aspects of this paragraph do you need to clarify?”  
(
make
 clear)
 
Group Members:
“I’d like to know what the word …….... 
means?
”
“Where is ……………………..located?”
“How is this word pronounced?”
)






[image: card][image: questioning]

[image: quest]
 (
What…?  Why…?    When
… ?
Which…?  Where
... ?
 
Who…?
How…?
)
 (
Leader:
 
“ In
 order to check if someone has fully understood this passage, what questions could you ask them? ”
Group Members:
What…?  Why…? When…?
Which...? Where...? 
Who…? How
... ?
 
(Then the whole group answers the questions.)
)










[image: summ][image: summarizingus] (
Leader
“ 
(
name)
 would you please say / write a sentence or two to summarize this passage.”
“ State
 the main points of this paragraph please 
(name)
”
“ What
 are the most important facts / pieces of information in this paragraph 
(name) 
?”
)[image: card]

 (
Leader
 
“Can you be the next leader please 
(name)
?”
)[image: swappic] (
Leader:
 Read the next topic sentence or sub-heading and, based on that, predict what you think the next paragraph will be about.
Group:
 “My prediction is that the rest of the paragraph will be about …”
“Based on the topic sentence, I think the paragraph will be about … “
)[image: swap][image: card]
	
 (
I think …
)[image: predict]
Riddling Along



What is it?
A format for students to process information and create riddles demonstrating their new learning about an issue or event based on a unit understanding for a topic of study. 
 (
Riddling Along
Topic for my riddle: ___________________________________________
Name of the Author: __________________________________________
1. List facts you know on this topic:
2. Number your facts. Number 1 should be the fact least likely to give away the answer to your riddle. The highest number should go to the fact that would most likely give away the answer.
3. Rewrite the facts in the order you chose (Numbers 1 to ---) and think of an ending question.
4. Read your riddle to others and see if they can guess the answer.
)How Does It Work?
	











Why use it?
Students love riddles and jokes and often enjoy creating riddles about characters, key events, or information gained from a unit of study.









1999 by Linda Hoyt from Reflect, Revisit, Retell. Portsmouth, NH: Heinemann


	RIVET Vocabulary



What is it?
RIVET is a pre-reading vocabulary strategy used to help activate prior knowledge, introduce vocabulary, make predictions, and model spelling of specific vocabulary words.


How Does It Work?	

This strategy has 8 basic steps:

1. Choose five to eight interesting and important words from the selection to be read.
2. Create a visual representation of the words in a numbered list, leaving lines for each letter in the words.  You may want to provide students with a copy of this. 
3. Fill in the letters of the first word, one by one.  Have students fill in their sheets or copy the words along with you.  Ask students to predict what the word might be.
4. Continue this process for each word on the list.
5. Make sure students understand word meanings.  Encourage them to share.
6. Using the list of words, have students make predictions about the text.  Record them.
7. Encourage students to ask questions prompted from the list of words.  Record them.
8. Read the text.  Revisit predictions to confirm or modify.  Answer questions on the list.
Why use it?
An Example:
1.  ___ ___ ___ ___ ___ ___ ___ ___ ___  	(community)

2.  ___ ___ ___ ___ ___ ___ ___ ___ ___	(geography)

3.  ___ ___ ___        ___ ___ ___ ___ ___  	(map scale)

4.  ___ ___ ___ ___ ___ ___ ___ ___ ___ ___   (population)













Source: Cunningham, P. Phonics They Use. Harper Collins, 1995.


	Save the Last Word for Me



What is it?
A reading strategy that helps students focus on important parts of the text and also allows for structured conversation to promote oral language development.

How Does It Work?	
The strategy has six parts:
1. Reading the text
2. Writing important parts
3. Personal reflection
4. Small group discussion
5. Ordering the cards
6. Reading and reacting to the cards

Procedure:
1. Each student reads the text individually.

2. On side one of an index card or slip of paper, the readers write words, phrases, or sentences that stand out as important.  They should also record the page number the quote appears on.

3. On the other side of the card or slip of paper, the students write out what they want to say about the quote.

4. Students may record two or three quotes and reflections on separate index cards.

5. Before the group discussion, students put their own cards in an order for discussion- most important to least important.

6. Students gather in small groups to share their cards.

7. Students read the first quote on their cards to the group.  As each student reads his/her quote, the other students respond to what was read.  The student who read the quote then has the last word about why the quote was chosen.

8. Students follow in turn, each reading their most important quote first.  Then moving on to the next quote, etc.

Why use it?
This strategy encourages readers to take an active stance during reading.  Save the Last Word for Me allows readers the opportunity to construct their own interpretations and to compare them with other readers. It appeals to the brain’s innately social nature. 

An Example:
	Save the Last Word for Me




This example comes from a book entitled Pink and Say by Patricia Polacco.

 (
Side 1          
p. 30
I watched tears fill his eyes and cleaved my hand to his until they wrenched us apart.
Side 2          
I think Say must have felt very sad watching Pink being pulled away from him.
)












This strategy should be modeled with a read aloud before asking students to complete it on their own.  For this unit, it would be helpful to practice with an expository text, and the reflections should include a justification as to why the quote is important.  






















Source:  Wallis, Judy. Alief TAAS Management System. Alief ISD, 1997.
	

Save One- Get One


What is it?
Share One-Get One is a quick processing technique that works as a “brain dump” to get lectures and other extended learning experiences into smaller chunks. Share One-Get One can be done anywhere, anytime, as long as students have paper and a pencil.  
How Does It Work?	
1. Present the lessons or content as you normally would. When it’s time to take a break and have students process what has been presented, ask them to draw a grid of nine squares big enough to cover at least half a page of notebook paper.
2. In any three squares of the matrix, ask students to record three different concepts, facts, or skills they recall from the presentation. 
3. Now ask students to get up from their seats and move around the room asking classmates to fill in the remaining squares with concepts, facts, and skills that haven’t yet been recorded on the matrix. 
4. Each classmate can add only one idea to another classmate’s matrix, but students can add ideas to as many classmates’ matrices that they wish.
5. The task is complete when six different classmates have filled all remaining six squares with different concepts, facts, or skills. Then students may return to their seats. 
· At this stage you can decide to simply restate what the students have done so far. However, it’s even more effective for students to write a coherent summary of the presentation using information recorded in their matrices. Have your students put the facts, concepts, and skills in logical order and to rewrite the points from each square in sentence form. 

Why use it?
This manipulation of content and skills into a particular format is very effective because it forces students to interact with the materials, not just record it. 
[image: ]
An Example













Wormeli, Rick. Summarization in Any Subject: 50 Techniques to Improve Student Learning. Alexandria, Vigina. ASCD. 2005.

	
Sentence Stems


What is it?
Sentence stems, also known as sentence frames or sentence starters, are short, introductory phrases to start a sentence. They can force a student to use academic and/or content vocabulary if you write it into the stem.
How Does It Work?	
1. As you plan your lesson, write 2-3 sentence stems to use with the class. Put these stems somewhere the students can see them- board, projected, handout, etc. You can use stems throughout the lesson and at the end to help students process their learning.
2. Have students prepare to talk. Give them time to think of the answer they are going to use. They may even need to write it down first.
3. Have students share. You can have students turn to their neighbor or group, or devise a more elaborate sharing strategy, but at this point, students will share their sentence, in its complete form, with their partner(s). 

Why use it?
Stems provide a launching point for student thinking and speaking. Students, especially ELLs, often have an idea of the answer but do not know how to express it with academic language. Unlike a fill in the blank that limits the choices that can be correct in that blank, the stem should have several correct answer choices. 
An Example:
· One way to distinguish desert from tundra is…
· One of the causes of the American Revolutionary War is…
· As a result of the Civil War, the South…
· On the other hand, as a result of the Civil War, the North…	
· One reason the Middle East is in turmoil is…
· One historical reason the Middle East is in turmoil is…
· One recent reason the Middle East is in turmoil is…
· A benefit of a bicameral legislature is…
· A Democracy is different than a Republic because…
· A Democracy is similar to a Republic because…
· Republicans and Democrats agree on… but they disagree on …
· One effect of the growth of mercantilism is…


	
Sketch to Stretch


What is it?
A comprehension strategy which involves visualizing a passage of text and interpreting it through drawing. The strategy encourages diverse perspectives and fosters open discussion of various interpretations. Sketch-to-stretch is first introduced, demonstrated, and applied in a whole-group session. Students are then placed in groups with similar instructional needs to practice the strategy through teacher-guided small-group instruction and student-run comprehension centers. At the end of the third session the class gathers to reflect on how the visualizing strategy can help them understand texts.
How Does It Work?	
Begin by modeling and explaining Sketch to Stretch for students.
1. After reading or listening to text, have students sketch what the text means to them.  Caution students that they are not to draw an illustration of the text, but rather they should visually sketch the meaning from the text.
2. Encourage students to experiment and assure them there are many ways to represent personal meanings.
3. Have students write a few sentences below their illustration that explains its meaning.
4. Have students gather in groups of three to five.
5. Each person in the group shares his or her sketch.  As the sketch is shared, all other group members give their interpretation of the sketch.  Once everyone has shared, the artist tells his or her interpretation.
6. Repeat step 4 until everyone in the group has had a chance to share.

Why use it?
It helps students appreciate and understand things in the text or content that they might not have noticed before. The strategy allows students to create, represent, and share personal meanings for a narrative or expository text; to summarize understandings through sketches.
[image: ]An Example:











Source:  McLaughlin, Maureen and Mary Beth Allen, Guided Comprehension:  A Teaching Model for Grades 3-8.  Newark: International Reading Association, 2002.
	 Terquain



What is it?
A "terquain" is a simple three-lined poem about any subject. Each line states something learned about the subject or topic. There are no rhymes or syllable patterns.

How Does It Work?	
The 1st line is of one word telling about the subject 
The 2nd line is of one, two or three words talking about the subject or describing it. 
The 3rd line is of one word expressing the feeling or impression about that subject.
An Example:
Reader ________________________________________

Draw a picture about something you are learning about. Follow the steps below to create a three-line poem.
















The Topic ___________________

Two or Three Words about the Topic ___________________      ___________________

A Feeling or Synonym Related to the Topic ___________________
 (
Lincoln
Smart Brave Patriotic
Sacrifice
)


	Think/Pair/Share



What is it?
Think/Pair/Share is a cooperative discussion strategy that may be used as a hook,  line, or sinker. 

How Does It Work?	
1. Think. The teacher provokes students’ thinking with a question or prompt. Students take a few moments just to THINK about the question without responding.

2. Pair. Using designated partners, students PAIR up to talk about the answer each came up with. They compare their mental or written notes and identify the answers they think are best, most convincing, or most unique.

3. Share. After students talk in pairs for a few moments, the teacher calls for pairs to SHARE their thinking with the rest of the class. She can do this by going around in round-robin fashion or calling on each pair.  Often, the teacher or a designated helper will record these responses on the board or on the overhead.

Why use it?
Talking forces thinking.  Think/Pair/Share structures the discussion and the process limits off-task thinking and behavior.  Accountability is built in because students must report to a partner and pairs must report to the class.  The process reduces risk because get to “try out” their responses with a partner before “going public” before the entire class.
An Example:
The Unit Understanding (what the teacher wants students to learn):
Africa’s colonial past fostered a legacy of ethnic conflict and other problems.

Think:
Read the paragraph in each section of the chapter that describes the impact colonialism had on Africa.  In your notes make a list of as many effects of colonialism you can find.  Place a check by the three you think had the most negative consequences and be prepared to tell why.

Pair: 
Share your list with your partner.  Talk it over between you and agree on the three you want to share.  Be prepared to share with the class why you think they had the most negative consequences for Africa.

Share:
The teacher will call on each pair randomly to share one of the three effects it selected and explain why.  The process will continue until there are no more to share.  The class will vote to select the final top three effects.


	Timeline


What is it?
Timelines provide fast facts and information about famous events in history. A timeline is the presentation of a chronological sequence of related events along a drawn line that enables the reader to quickly understand relationships relating to, or limited by, time. 
How Does It Work?	
· Establish total time span - What is the start date? What is the end date? Establish the length of time required 
· Determine the style required i.e. horizontal or vertical timeline 
· Enter significant dates on the timeline 
· Provide facts and information of people or events which occurred on the specified date 
· The dates must be entered sequentially although it is often reasonable to have long gaps between dates e.g. a timeline date can start at say 1950 and then jump to the next important period which might be 1965 
· Text should be clear and concise 
· Facts and information relating to dates should be easily located 
· A Timeline should provide facts and information at a glance 
Why use it?
They allow students to apply critical-thinking skills to organize, interpret and use information acquired from a variety of sources and analyze information by sequencing, categorizing, identifying cause-and-effect relationships, comparing, contrasting, finding the main idea, summarizing, making generalizations and predictions, and drawing inferences and conclusions. (TEK Skill)
An Example:
[image: \\District\Alief\ElementarySocialStudies\Campus Visits Photos\2010-2011\Youens\Youens Campus Visit 02_11 023.jpg]

	
Visual Discovery



What is it?
This strategy, developed by TCI, helps students analyze and interact with highly informative images to learn content and develop “big ideas”.  Visual discovery provides an effective lesson structure that’s easy to implement. The key to a successful Visual Discovery activity is using a few powerful images that represent key concepts of the lesson.  

How Does It Work?	
1. Select images that clearly convey the content.  Portraits of famous people seldom convey much content, but photos, paintings, or illustrations of scenes or actual events often do.
2. Ask carefully sequenced questions that led to discovery.  These typically take the form: What do you see?  Based on what you see, what is happening in the image? What significance does what is happening have for the content we are studying?
3. Build on the learning.  Have students extend the information from the image through reading/notetaking, sharing in groups or full class format, or in an “act-it-out”.

Why use it?
Visual discovery provides an effective lesson structure that’s easy to implement.  It encourages students to analyze images and to make inferences and generalizations.  
An Example:
The Unit Understanding (what the teacher wants students to learn):
The tremendous economic growth of the late 1800s gave rise to serious social, political and environmental problems.
[image: ]

· When and where do you think this picture was taken?
· What evidence do you see in the photo that makes you think so?
· What do you notice about the people in the picture?
· What seems to be happening in the picture?
· Would you expect to see this kind of scene today?  Why or why not?

Visual Discovery Note Taking Sheet
	Details/Evidence 
	Inferences
	Hypothesis About Scene

	


























	
	



Photo Analysis Worksheet

	

	STEP 1 
Observation
	Study the photograph for 2-3 minutes. Form an overall impression of the photograph and then examine individual items. Next, divide the photograph into quadrants and study each section to see what new details become visible.

Use the chart below to list people, objects, and activities in the photograph. 

	People
	Objects
	Activities

	

	
	

	

	
	

	

	
	

	

	
	

	

	
	

	

	
	




	

	STEP 2
Inference
	Based on what you have observed above, list three things you might infer from this photograph.

___________________________________________________________

___________________________________________________________

___________________________________________________________


	

	STEP 3
Questions
	What questions does this photograph raise in your mind?

___________________________________________________________

___________________________________________________________

Where would you find answers to them?

__________________________________________________________


	




Fact Finding Sheet for Visual Discovery

Directions:  Find at least 10 details in the text that are also in the picture.  Put a * by any new details you discovered after reading.

	1.
	2.

	3.
	4.

	5.
	6.

	7.
	8.

	9.
	10.





	Vocabulary Pyramid



What is it?
Vocabulary Pyramid is a strategy that encourages students to define words in a simplified way. They are best used as sinkers but can also be part of the line.

How Does It Work?
1. Pick 5 or more words.
2. Give students the pyramid template or have them draw it in their notebooks.
3. Each line of the pyramid is the numbered, that number corresponds to the number of words the student can use to define the vocabulary term.
4. Extension: have students draw a visual for each term

Why use it?
This strategy encourages students to use higher levels of thinking, and process the vocabulary in such a way that the teacher can tell if the student understood the vocabulary terms and concepts.
An Example:
 (
Vocabulary words
Magna 
Carta
Representative 
Democracy
Independence
Patriot
Grievance
Complaint
Grievance
Limited Government
Magna 
Carta
People can vote for leaders     
                        Democracy
Supported the colonies
       Patriot
Freedom of the people
              independence
)
























	
Word Splash



What is it?
A word splash is a formally formed summarization experience that surrounds a collection of key words or concepts chosen from a passage or chapter that students are about to read. This strategy gives students a chance to relate the new words or concepts to the main topic of the reading.

How Does It Work?

1. Select seven to ten social studies vocabulary words and concepts associate with the content. Be sure to include not only similar words that will indicate the subject of the selection but also some of the words and phrases that seem contradictory to the others. 
2. Give each student a little time to think about what the terms, people or phrases have in common.
3. Ask students to form small groups or three to five (or you can assign them to groups). In their groups, the students will put the words or phrases in logical order. 
4. Ask each group to share their narrative or explanation. Ask students to list the common elements they heard and list these elements on the board or overhead. 
5. Pass out the reading material or provide instruction for the new material. When the lesson is complete, ask students to go back to the words splashed and work as a group to place the words in logical order that will provide a summary of the material they just learned. 
6. Ask students to create full sentences with the words and additional phrases or transitions. Ask the group to make sure their summary incorporates all they learned and that it is accurate, clear, and complete. 
7. Groups share their rendering of the information to the class. 
* You may choose to have the class vote on the best summary from the class. 

Why use it?
· [image: ]Assess prior knowledge
· Provide motivation for reading
· Set a clear purpose for reading
· Decipher vocabulary
· Allow for a variety of modes of learning
· Support students in creating a summary of new learning
An Example:






	
Write Around



What is it?
A writing-to-learn strategy that allows students to use writing as a tool for thinking–to find out what’s in their heads, record their thoughts/ideas, make connections, figure out what’s important, move their thinking around, or highlight their thoughts.  Writing to learn is short, exploratory, informal, unedited, and not assessed as writing.  

How Does It Work?	
1. Form a group of four.
· Each person has a large blank piece of paper ready to use. 
· Each member puts their initials in the upper left-hand margin.

2. EXPLAIN the TWO RULES: 
· Use all the time for writing.
· Don’t talk when passing.

3. WRITE FOR ONE MINUTE: Write your thoughts, reactions, questions, or feelings about the article or reflective question. (You may expand this with topic-specific suggestions if needed. Keep time not by exact minutes and seconds, but by walking and watching kids write. When most students have filled 1/4 of a page, it is time to pass).

PASS the paper when asked to do so. Then teacher reiterates instructions by saying:
 READ all the entries on the page, and then WRITE for one minute. You can offer a comment on any or all of the above entries, ask questions, or raise a new topic.  Keep the conversations going! 
(You need to allow a little more time with each entry because kids will have more to read with each successive exchange). 

4. PASS at the signal.

5. RINSE and REPEAT. (4 times, total)

6. READ OVER: The paper you started and ended up with.

7. DISCUSS IN WRITE-AROUND GROUPS: Continue the conversation out loud for about 2 minutes. 

8. SHARE HIGHLIGHTS OR KEY IDEAS WITH WHOLE CLASS: Now use kids’ write-around ideas to extend and deepen their thinking about the subject. Possible prompts: What was one highlight of your written conversation? What was a topic that sparked lively discussion?  Was there something people disagreed about? 

9. DEBRIEF: Discuss the process. How could we make it work better next time? 
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- the material is new and they have no frame of refer-
ce. Once the groups finish, ask them to share their
hinking. Note their varied and occasionally entertain-
ig interpretations. Then ask your students to zero in
what it is they’re going to study and what they will
be looking for as they read or learn.
Pass out the reading material, conduct your lesson, civil wars
do your demonstration, ‘watch the video, or whatever Senate
lse you were going to do to teach the material. When IDES OF MARCH
e lesson is complete, ask the students to go back to
e words splashed on their papers or desks. Working
s a group, their task is to place the words in a logical
“order that will create a summary of the material they
st learned. The arrangement must be accurate and
omplete. Each group will mix and match terms, phys-
ally moving them around the page or desktop. They
ill discuss what belongs with what and what should
e moved to the next sentence.
After they have the words arranged, ask them to
11 in around the terms with phrases and transitions so they create full
sentences and, finally, a well-constructed paragraph or two. Before asking
the groups to share their paragraphs, have them revisit the lesson or read-
ing so they make sure that their summary mcorporates all they leamed
= o

— FIGURE 31 —
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