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Figure 19

What is Figure 197

Where do | find Figure 19?
How do | use Figure 19?
Why do | use Figure 19?

Where do | use Figure 19?
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How oo the TEKS adoress oomprehewslow.?

Figure 19
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Reading/
Comprehension Skills (Figure 19)

Students use a flexible range of

et s [hey e e MEtAcognitive reading skills in
Uy tielioten | Smiary Ungeage both assigned and independent

reading fo understand an
Independent Reading

author's message. Students will

Sonprdheanin of continue to z_apply earlier .
Cltare 3nd Matary | Expesivoey oot standards with greater depth in
Purssaive lest | Povederal Text increasingly more complex texts

Comdcohasiion as they become self-directed,
cerd e critical readers.

I
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FLEOrE: 1¥ LAL 110 LULD)

1% TAC Chapter 110. Texas Essential Enowledge and Skills for English Language Arts and Reading
Subchapter A. Elementary

Reading/Comprehension Skills §110.11 - §110.16

EKindergarten First Grade Second Grade Third Grade Fourth Grade Fifth Grade
(11011 Engiizh (E110.12 English {£110.13 Engilish {E1 1014 English {110 15 Englich (11018 Engiizh
Language Aris and Language Artz and Language driz and Lemguage dro: and Language Ares and Language Arts and
Reading) Reading) Raading) Reading} Reading) Reading)
Eeading/Comprehenzion | Beading/Comprehension | Beading Comprehension | Feading/Comprehension | Feading/Comprehension | Feading/Comprehension

Skills. Smdents use a Skdlls. Stadents use a Skills. Smdents use a Skills. Snadents use a Skdlls. Smdents use a Skills. Stodents use a
flexmible range of flexmible ramge of flexible range of flemible ramge of flemible range of flexible range of
metacognitve reading metacogritve reading metacoenitve readmg metacognitive reading metacogritive reading metacogninve reading
skills in both assigned skills in both assigned and | =kills m both assigned gkills in both assizgned skills in both assizned skalls in both assipned
and imdependent reading | mdependent reading to and independent reading and mdependent reading | and mdependent reading | and mdependent reading
to understand an author’s | umderstand an awthor’s o umiderstand an awther™s | to understand an author's | o wnderstand an anthor's | to wnderstand an anthor’s

messaze. Smdents will

message. Smdents will

message. Smdents will

message. Smdents will

message. Smdents will

messags. Stmderis will

contrme 1o Zpply earlier | contrme 1o apply earlier continee to apply earlier conirme 1o Zpply earlier continue to apply earlier | continue to apply earlier

standards with greater standards with greater standards with greater standards with greater standards with greater standards with greater

depth in increasingly depth in increasingly depth in increasmely depth in increasingly depth in increasingly depth in increasingly

more complex (2Xis a5 more complex texis a5 maore complex texis as moTe complex 2Xis a5 more complex texis as more complex texts as

they become self- they become self- they become self- they bacome self- they becomme self- they becoms salf-

directed. critical readers. directed, critical readers. directed, critical readers. directed, critical readers. directed. critical readers. directed, cratical readers.

The smdent is expectad The smdent is expectad The studert is expectad The student is expectad The smdent is expected The smdent is expectsd

o o o o o o

(A) dizcuss the parposes | (A) establish purposes for | (A) establish parposss {A) establish purposes for | (A) establish purposes for | (A) establish porposes for

for reading and listening | reading selected texts for reading selected texts | reading selscted texts reading selected texts reading salectad texts

to varkous Rt (eg., to based npon desired based upon content to based npon own or based npon own or based wpon own or

become involved m real outcome to enhance enhanece comprehension; | others’ desired outcome others" desired ouwteome others™ desired ocutcome

and imagined events, comprehension; o emhance to enhance o enhance

satiings, actions, and to comprehension; comprehension; comprehen sion;

enjoy language);

(B} ask and respond 1o (B} ask literal guestions (B} ask literal guestions (B} ask literal, (B} ask literal, (B) ask hiteral,

guestions about t=xt, of et of text, imteTpretive, and interpretive, and mrterpretive, evalustive,
evaluative guestions of evaluative questions of amd aniversal gquestions
et exL of text;

] ELAR |
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Figure: 19 TAC $110.10(k)

19 TAC Chapter 110. Texas Essential KEnowledge and Skalls for English Language Arts and Reading

Subchapter A E
Reading/Comprehension Skills $110.11 - §110.16
Kindergarten First Grade Second Grade Third Grade Fourth Grade Fifth Grade
(11011 Englizh (11012 Englizh (E110.13 Engiish (E110.14 Englizh (11015 English (£110.14 English
Lomguage Artc and Language Arir and Language Ariz and Lamguage Aris and Language Artz and Language Arts and
Reading) Reading) Reading) Reading} Reading) Reading)
(C) monitor and adjost {C) momitor and adjust (C}) monitor and adjust (C) momitor and adjust {C) mondtor and adjost (C) monitor and adjust
comprehenzion (s.2., comprehension (e.g., comprehension (e.2., comprehension (e.g., comprehension {g.g., comprehenzion (2.8,
using backzroumd using background using background using background using backsroumd using backzroumd
knowledze, creating kmowledge, creating Imowledgze, coeating kmowledge, creating Enowledpe, creating knowledze, creating
SEMEOTY immages, re- IEMSOIY images, re- EENEOIY images, re- SENFOIY images, Ie- SEMEOTY Images, re- SETLEOTY images, Ie-
reading a portiom aloud); | reading a porfion alowd); | reading a portion alowd, reading a portion aloud, readimg a portion alond, Teading 3 portion aload,
EETerating gquestions); EENETAONE quUastions); zenerating questions); zemerating questions);
(L) make inferences (D) make mferences (D) make inferences (D) make mferences (L) make inferences (L) make inferences
basad on the cover, title, about text and use textual | about teRt using texmal about text and use textual | abour text and use textaal | about text and wse texmmal
lustrations, and plot; evidence to support evidence to support evidence to support evidence o suppont evidence to support
understanding; umderstanding; understanding; understanding; understanding;
(E}) retell or act out {E) retell or act out (E) retell important (E) summarize (E} summarize (E) summarize and
mnportant events in important evenis in evenis in stories in information in text, mformation in text, paraphrase texts in ways
stories; and stories in logical order; logical order; and maintaining meaning and | maintaining meaving and | that maintin meaning
and logical order; and logical order; and and logical order within a
text and across texts; and
(F) make connections to | (F) make commections to (F) make connections to (F) make conmections (F) make commectioms (F} make conmections
OWTL EEperiences, (o ideas | own experiences, to ideas | owm experiences, to ideas | (e.g., thematic links, (e g., thematic links, {e.g., thematic links,
in other temts, and to the | in other texts, and to the in other texts, and to the muthor analysis) between | author analysis) between | aunthor analysis) between
larger comnunity and larger commmumity and larper commumity and literary and mformational | literary and informational | and across moltiple texts
discuss texmual evidence. | discuss texinal evidence. | discuss temmal evidence. | texts with similar ideas texts with similar ideas of various genres and
and provide textual and provide texmal provide texmal evidence.
evidence. evidence.

 ELEMENTARY
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Figure: 19 TAC 5110.17(k)

19 TAC Chapter 110. Texas Essential Enowledge and Skills for English Language Arts and Reading

Reading/Comprehension Skills §110.18 - §110.20

Subchapter B. Middle Schecl

Sixth Grade
(11018 English Lempuage Arts and Reading)

Seventh Grade
(11019 Englizh Language Artr and Reading)

Eighth Grade
(E110.20 Englizh Language Arts and Reading)

Feading Comprehenzion Skills. Smdents use a
flemible ramge of metacopnitve reading skills in both
assigmed amd independent reading to understand an
anthor’s message. Stdents will continue to apply
earlier standards with greater depth in increasingly
more complex texts as they become self-directed,
critical readers. The smdent iz expected to:

(A} establish parposes for reading selected texts
bizsed upon owm or others” desired outcoms
to enhance comprehension;

(B} ask literal, interpretive, evaliative, and
universal questions of text;

(C) monitor and adjust comprebenzion (e.g .
using backeround Imowledze; creatng
EEMEOTY Images; rereading a porton alond;
BEMETAMiNE questions);

(D) make inferences about text amd use exmal
evidence to support understanding;

(E} sumumarize, paraphrase, and synithesize texts
in ways that maintzin meaning and logical
order within a text and acToss texts; and

(F) make cormections (e g, thematic links,
author analyziz) between and across multipls
texts of varous genres, and provide texinal
evidence.

Eeading 'Comprehenzion Skills. Studenis use a
flexzible ramge of metacopnitive reading skills in both
assigned and independent reading to understand an
author’s message. Smdents will continue to apply
earlier standards with greater depth in increasingly
more complex texts as they become zelf-directed,
critical readers. The student is expected to:

(A} establish purposes for reading selected texts
bazed upon owm or others” desired cutcoms to
enhance comprahension;

(B} ask literal, interpretive, evaluative, and
umiversal guestions of text;

(C) meflect on wnderstanding to monitor
comprehension (&g, summarizing and
synihesizing, making textual, personal, and
world conmections; creating sensory images);

(I¥) make complex inferences about text and use
texmal evidence to support understanding;

(E) sumumarize, paraphrase, and symthesize texts
in ways that maitzin meaning and logical
order within a text and across texts; and

(F) make conmections between and across \BELs,
inchoding other media (e.g., film, play), and
provide textual evidence,

Feading Comprehenzion Skills. Students use a
flemible ramge of metacopnitive reading skills i both
assigned and independent reading to nnderstand an
author’s message. Smdents will continue to apply
earlier standards with greater depth in increazingly
more complex texts as they become self-directed,
critical readers. The student is expected to:

(A) establish purposes for reading selected texts
bzzed upon owm or others” desired outcoms
to enhance comprehension;

(B} aszk literal, interpretive, evaluatve, and
universal guestions of text;

(C) meflect on understanding to monitor
comprebhension (g.g., sumrmarizing and
synihesizing; making textual, personal, and
world conmections; creating sensory images);

(L) make complex inferences about text and use
temmal evidence to support understanding;

(E)} sumumarize, paraphrase, and synithesize texts
in ways that mairzin meaning and logical
order within a text and across texts; and

(F) make intertextmal links among and across
texts, inclnding other media (e g, film, play),

i ELAR |
_ MIDDLE 5CHOOL -
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Figure: 19 TAC 5110.30(b)

19 TAC Chapter 110. Texas Essential Enowledee and Skills for English Tanguage Arts and Reading
Subchapter C. High School
Reading/Comprehension Skills §110.31 - §110.34

English I Englizh IT Englizh ITI English IV
(£110.3] English Language Arts and (E110.32 English Language Artz and ($110.35 Englizh Language Arts and (§110.34 Englizh Language Artz and

Feading) Reading) Reading) Reading)
Feading/Comprehension 5kills. Feadmg Comprehension Skills. Feading \Comprehension Slkalls. Reading/Comprehemsion Slkills.
Students nze a flexible range of Stdents use a flexible range of Smdenis use a flexible mnge of Students use a femible range of
metacognitive reading skills in both metacopnitive reading skills m both metacognitive reading skills in both metacognitive reading skills in both
azzigned and mdependent reading to assizmed and independent reading to assigned and mdependent reading fo assipned and mdependent reading to
underztand am anthor’s message. understand an suthor’s message. understand an author's message. understand an anthor's messape.
Smdents will contimme to apply Smdents will continue to apply Smdents will continne to apply Smdents will continne to apply
earlier standards with greater depth earlier standards with greater depth eartier stamdards with zreater depth in earlier stanidards with greater depth
im increasingly more complex fexts in increasingly more complex texts ncreasingly more complex texts as in increasingly more complex texts

az they become salf-directed, erideal
readers. The student is expected to:

(A) reflect on understanding to
monitor comprehension (&
&, asking guestions,
summanzing and
synthesizing, making
SEMEOTY images); and

(B} make complex inferences

as they become self-directed, critical
readers. The smdent is expectad to:

(A} reflect on understanding to
monitor comprehension
{e.g., asking guestions,
summarizing and
synthesizing, making
EEMEOTY images); and

(B) make complex inferences

they becoms self-directed, critical
readers. The smdent iz expected to:

(A) reflect on understanding to
monitor comprehension (e.g.,

(B} make complex inferences

as they become self-directed, critical
readers. The smdent iz expected to:

(&) reflect on understanding to
monitor comprehension

(B} make complex inferences

abont text and use exal abomt text and nse textual {e.g., mdnctive and deductive) {e.g., mdnctive and
evidence to support evidence to support about text and use texmal dedunctive) about text and nse
understanding. understanding. evidence o support texmal evidence to support
understanding. understanding.
] ELAR !
L2009 University of Tevas SystemyTeas Education fgency . HIGH SCHOOL _’,.-' ELAR TEKS Figura 12 | et




Vertical Alignment Document

English Language Arts and Reading
Grade 3 —Grade 5

Reading
2011 -2012

-SCOPE
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ELAR VERTICAL ALIGNMENT DOCUMENT
READING

rmeanings

Part of speech - e.g.. noun, pronoun, verb,
adjective, adverb, conjunction, appositive,
interjection

Reading/Comprehension Skills. Students use a flexible range of metacognitive reading skills in both assigned and independent reading fo understand an
author's message. Students will continue to apply earlier standards with greater depth in increasingly more complex fexts as they become self-directed,
critical readers. The student is expecfed fo:

texts based upon own and others®
desired outcome to enhance
comprehension.

Establish

FPURPOSE FOR READING SELECTED

TEXT BASED UPON OWMN AND OTHERS

DESIRED OUTCOME TO ENHANCE
COMPREHEMSION

Including, but not limited to:
# Tobe nformed
# Tounderstand
« Tointerpret
« Tosolve problems
« Tobe entertained
+ To provide enjoyment

Purpose - the intended goal of a piece of
writing; the reason a person writes

texts based upon own and others®
desired outcome to enhance
comprehension.

Establish

PURPOSE FOR READING SELECTED

TEXT BASED UPON OWN AND OTHERS'

DESIRED OUTCOME TO ENHANCE
COMPREHEMSION

Imcluding, but not limited to:
# To be informed
+ To understand
&« To interpret
« To solve problems
« To be entertained
« To provide enjoyment

Purpose - the intended goal of a piece of
writing; the reason a person writes

CCRS | CDS: I Key Cognitive Skills: D. Academic Behaviors. {Grades 3, 4, 5)
CDE: I Foundational Skills: A. Reading across the curriculum. (Grades 3, 4, 5)
Figi3& | Establish purposes for reading selected | FlI134 | Establish purposes for reading selected |FIg134 | Establish purposes for reading selected

texts based upon own and others'
desired outcome to enhance
comprehension.

E=stablish

PURPOSE FOR READING SELECTED
TEXT BASED UPON OWN AND OTHERS®
DESIRED OUTCOME TO EMHANCE
COMFPREHENSION

Including, but not limited to:
* To be informed
* To understand
& Tointerpret
» Tao solve problems
& Tobe entertained
* Tao provide enjoyment

Purpose - the intended goal of a piece of
writing; the reason a person writes

Bolded MWack 1exT in malcs: Knowiedge and SHils Stamment (TEKS) and College and Career Readiness Standard (CCRS); Bolded black text: Student Expactation [TEKS)
Bokd, male red- Student Expectation dentimed by TEA 35 3 Readiness Standard for STAAR.
Bold, mahe green: Student Expectation identied by TEA 35 3 SuppowTng S@Endard for STAAR

Blia fext: Supporting Information / Clarfieations from CSCOPE (Spaciicty)

Bobdad bus text: Standards for Ensuring Success From Kindergarten to College and Caresr, 2003 Unlveralty of Texas SystemiTexas Education Agancy

2011, TESCCC

0SMe1

Page 16 of 47



GRADE 3

ELAR VERTICAL ALIGNMENT DIOCUMENT
READING

GRADE 4

GRADE 5

using background knowledge, creating
sensory images, re-reading a portion
aloud, generating questions).

Monitor, Adjust

COMPREHENSION

using background knowledge, creating
sensory images, re-reading a portion
aloud, generating questions).

Monitor, Adjust

COMPREHEMSION

Ask literal, interpretive, and evaluative FIgi38 | Agk literal, interpretive, and evaluative FIg138 | Ask literal, interpretive, evaluative, and
questions of text. questions of text. universal gquestions of text.
Ask Ask Ask
LITERAL. INTERFRETIVE AND LITERAL, INTERPRETIVE. AND LITERAL, INTERPRETIVE. EVALUATIVE.
EVALUATIVE QUESTIOMNS EVALUATIVE QUESTIONS AMD UNIVERSAL QUESTIOMNS
Including, but not limited to: Imcluding, but not limited fo: Including. but not limited to:
« Ack guestons before, during, and after + Ack guestions before, during, and after * Ask question before, during, and after
reading reading reading
Literal question - knowledge level, fact- Literal question - knowledge level, fact- Literal question - knowledge level, fact-
based question (e.g., who, what, when, based question (e.g., who, what, when, based guestion (e.g., who, what, when,
where, why, and how questions); questions where, why, and how questions), questions where, why, and how guestions), guestions
asked for clarfication asked for clarification asked for clarfication
Interpretive guestion - (e.g., What does this Interpretive guestion - (e.g., What does this Interpretive question - (e.g., What does this
mean?) mean?) mean?)
Evaluative gquestion - (e.g., Do you agree ar Ewvaluative gquestion - (e.g., Do you agree or Ewvaluative question - (e.g.. Do you agree or
disagree? What do you feel about this? disagree? What do you feel about this? disagree? What do you feel about this?
What do you believe about this? What is What do you believe about this? What is What do you believe about this? What is
your opinion about this?) your apinion abouwt this?) your opinion about this7?)
Universal guestion - relates to belief systems
and values of characters (credible,
memorakle)
Figi3c | Monitor and adjust comprehension (e.g., |FE13C | Monitor and adjust comprehension (e.g., |FE13C | Monitor and adjust comprehension [e.g.,

using background knowledge, creating
sSensory images, re-reading a portion
aloud, generating questions).

Monitor, Adjust

COMPREHENSION

Bolded Wack TexT in malics: Knowiedge and Skills Starement (TEKS) and Coilege and Caresr Readiness STandard {CCRS); Bolded black fexi- Studsnt Expactation [TEKS)
Bold, faiie red- Student Expeciation Identified by TEA 35 3 Readiness Standard for STAAR.
Bold, italic grean: Student Expectation identifed by TEA 3& a Supportng S@ndard for STAAR

Blua text: Supporting Information § Clarfieations from CSCOPE (Speciicity)

Bolded Mus text: Standards for Ensuring Success From Kindsrgarten to Collegs and Caresr, 2003 Universlty of Texas SysiemiTexas Education agency

2011, TESCCC

osMeil
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GRADE 3

Including, but not limited to:
« Use background knowledge

« (Create sensory images (images
created by using the five senses- sight,
smell, sound, touch, taste)

# Re-read a portion akoud
« Use contextual clues (See 3.4B)

« Generate literal, evaluative, and
interpretive guestions (See 3.Fig188)

= Ack for help

ELAR VERTICAL ALIGNMENT DOCUMENT
READING

GRADE 4

Including, but niet limited to:
« Use background knowledge

« Create sensory images (images

craated by using the five senses- sight,

smell, sound, touch, taste)
+ Re-read a portion aloud
« Lse contextual clues (See 4.28)

«+ Generate literal, evaluative, and
interpretive guestons (See 4. Fig188)

= Ack for help

GRADE 5

Including, but mot limited to:
» Use background knowledge

= Create sensory images (images
created by using the five senses- sight,
smell, sound, touch, taste)

* Re-read a portion aloud
» Use contextual clues [See 5.2B)

= Generate literal, evaluative, interpretive,
and wniversal questions (See 5.Fig18B)

= Ask for help

FigiaD

Make inferences about text and use
textual evidence to support
understanding.

Readiness Standard (Fction, Expository)
Supporting Standard (Literary Nenfiction,
Postry)

Make

INFEREWCES ABOUT TEXT AND LSE
TEXTUAL EVIDENCE TO SUPPORT
UMDERSTANDIMNG
Including, but not limited to:

« Tile

* Cover

@ [llustrations

+ Plot

« Facts/details

FigiaD

Make inferences about text and use
textual evidence to support
understanding.

Readiness Standard (Fiction, Expository)
Supporfing Standard (Literary Nonfiction,
Postry, Drama)

Make

INFERENCES ABOUT TEXT AMD USE
TEXTUAL EVIDENCE TO SUPPORT
UNDERSTANDING
Including, but niot limited to:

« Title

* Cowver

+ |llustrations

+ Plot

# Facts/details

Fig130

Make inferences about text and use
textual evidence to support
understanding.

Readiness Standard (Fiction, Expository)
Supporting Sfandard (Literary Nonfiction,
Postry, Drama, Persuasive)

Make

INFERENCES ABOUT TEXT AND USE
TEXTUAL EVIDENCE TO SUPPORT
UNDERSTANDING
Including, but mot limited to:

=« Title

® Cover

# [llustrations

* Plot

* Facts/details

Bolded black texT in males: Knowiedge and Skills Starement [TEKS) and College and Caresr Readiness Standard (CCARS); Bolded black text- Student Expactation [TEKS)
Bokd, iraiic red: Student Expectation Identified by TEA 35 3 Readiness Standard for STAAR.
Bold, imalic gresn: Student Expectation identifed by TEA a5 a Suppooing S@Endard for STAAR

Blus text: Supporting Information § Clanfications from CSCOPE (Speciicity)

Boldad blus text: Standards for Ensuring Success From Kindergarten to College and Carser, 2005 Unlverslty of Texas §ysiemiTexas Educatlon Agancy

2011, TESCCC
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GRADE 3
«+ Background knowledge! experence

Inference - connecting bits of information
te make a logical guess. Readers make
inferences by drawing conclusions, and
making predictions.

Drraw Conclusions - a form of inference in
which the reader gathers information,
considers the general thoughts or ideas
that emerge from the information, and
comes to a decision. The conclusion is
generally based on more than one piece
of infermation.

Flot - the basic sequence of events in a
story. The plot includes the problem and
solution.

Textual evidence - specific details or facts
found im the text that support what is inferred

ELAR VERTICAL ALIGNMENT DOCUMENT
READING

GRADE 4
« Background knowledge! experience

Inference - connecting bits of information
to make a logical guess. Readers make
inferences by drawing conclusions, and
making predictions.

Draw Conclusions - a form of inference in
which the reader gathers information,
considers the general thoughts or ideas
that emerge from the information, and
comes to a decision. The conclusion is
generally based on more than one piece
of infermation.

Plot - the basic sequence of events in a
story. The plot includes the problem and
solution.

Textual evidence - specific details or facts
found in the text that support what is inferred

GRADE 5
« Background knowledge/ experience

Inference - connecting bits of information
to make a logical guess. Readers make
inferences by drawing conclusions, and
making predictions.

Draw Conclusions - a form of inference in
which the reader gathers information,
considers the general thoughts or ideas
that emerge from the information, and
comes to a decision. The conclusion is
generally based on more than one piece
of infoermation.

Plot - the basic sequence of events in a
story. The plot includes the problem and
solution.

Textual evidence - specific details or facts
fownd in the tewxt that suppornt what is inferred

FIgISE | Summarize information in text, FIgISE | Summarize information in text, FIZI®E | Summarize and paraphrase texts in ways

maintaining meaning and logical order. maintaining meaning and logical order. that maintain meaning and logical order
within a text and across texts.

Readiness Standard (Fction, Expository) Readiness Sfandard (Fiction, Expository)

Supporting Standard (Literary Nonfiction, Supporting Standard (Literary Nonfiction, Readiness Standard (Fiction, Expository)

Poetry) Poetry, Drama) Supporting Standard (Literary Nonfiction,
Poetry, Drama, Persuasive)

Sumrmarize Summarize
Summarize

IMFORMATION IM TEXT, MAINTAINING INFORMATICON IN TEXT, MAINTAINING

MEANING AMD LOGICAL ORDER MEAMING AND LOGICAL ORDER INFORMATION IM TEXT, MAINTAINING
MEAMNING AMD LOGICAL ORDER WITHIM

Including, but ot limited to: Including, but not limited fo: ATEXT AND ACROSS TEXTS

« Brief, coherent sentences that « Brief, coherent sentences that
Bolded black rext in malics: Knowhedge and Skills Samment (TEKS) and College and Caresr Readiness Standard (CCARS); Bolded black text: Student Expactation [TEKS)
Bokd, mafic red- Student Expectation identifiad by TEA 35 3 Readiness Standard for STAAR.
Bold, malc green: Student Expectation identifled by TEA 35 3 Supporting SmEndard for STAAR
Siue text: Supporting Information § Clanncations from CSCORE (Spaciicty)
Bolded bus text: Standards for Enswring Success From Kindergarten to College and Carser, 2003 University of Texas 5ystemiTexas Education Agancy
2011, TESCCC (TR B Page 19 of 47




GRADE 3
communicate the key information (short
paragraph)} in logical order
« A main idea (the central meaning}
« Main character(s) in fiction

# Details that come from the beginning,
middle, and end

« |mportance of author's interpretation
and emphasis

« |mportance of author's words

Summarize - to reduce large sections of
text to their essential points and main
idea. Mote: i is still important to attribute
summarized ideas to the original source.

ELAR VERTICAL ALIGNMENT DOCUMENT
READING

GRADE 4
communicate the key information (short
paragraph} in logical order
« A main idea (the central meaning)}
« Main charactern|s) in fiction

# [Details that come from the beginning,
middle, and end

« Importance of author's interpretation
and emphasis

« |mportance of author's words

Summarize - to reduce large sections of
text to their essential points and main
idea. Note: It is still important to attribute
summarized ideas to the original source.

GRADE 5
Including, but ot limited to:

« Brief, coherant sentences that
communicate the key information (short
paragraph) in logical order

# A main idea (the central meaning)
# Main character(s) in fiction

« Details that come from the
peginning(s), middle(s), and end(s)

« Importance of author's(s”) interpretation
and emphasis

* Importance of author's(s") words

Summarnize - to reduce large sections of
text to their essential points and main
idea. Note: It is still important to attribute
summarized ideas to the original source.

Paraphrase - restate the meaning of
something in different words.
Paraphrasing alters the exact wording of
the source and transmits its ideas or
information withowt evaluation or
interpretation.

FigiaF

Make connections (e.g., thematic links,
author analysis) between literary and
informational texts with similar ideas and
provide textual evidence.

Make

COMMECTIONS BETWEEN LITERARY
AND INFORMATIONAL TEXTS WITH
SIMILAR IDEAS AND PROVIDE TEXTUAL
EVIDENCE

Figiar

Make connections (e.g., thematic links,
author analysis) between literary and
informational texts with similar ideas and
provide textual evidence.

Readiness Sfandard
Make

CONMMECTIONS BETWEEN LITERARY
AND INFORMATIONAL TEXTS WITH

Fig1ar

Make connections (e.g., thematic links,
author analysis) bebween and across
multiple texts of varicus genres and
provide textual evidence.

Readiness Standard
Make

CONMECTIONS BETWEEN AND ACROSS
MULTIPLE TEXTS OF VARIOUS GENRES

Bolded hack 1exT in malics: Knowiedges and Skills Starement (TEKS) and College and Caresr Aeadiness STandard (CCRS): Bolded black text: Student Expactation [TEKS)
Bold, itaiic red- Student Expectation ldentifed by TEA 35 3 Readiness Standard for STAAR.
Bold, iralic grean: Student Expectation identifled by TEA as a Supporning Sandard for STAAR
Biue text: Supporting Informaton § Camfcations from CSCOPE (Spacicty)
Bolded blus text: Standards for Ensuring Succass From Kindergarten to College and Carser, 2003 University of Texas 5 yeismiTexas Education sgency

2011, TESCCC
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GRADE 3

Including, but not limited to:
« Thematic links
+ Author analysis
+ Chwn experiences (things done or seen)

« |deas in other texi-concepts that
connect texts

« Larger community - a group of people
who have the same interest or live in
the same area

Varous genres include, but are not limited
o

«+ Fiction
+ Maonfiction
« Postry
« Drama
+ Expository
« Parsuasive
+ Procedural

Thematic limks - similar central ideas or
MEessages

Author analysis - a process that connects
the author's logical relationship to the text
hefshe wrote

{e.g., perspective, purpose)

Textual evidence - specific details or facts
found in text that support what is infermed

ELAR VERTICAL ALIGNMENT DOCUMENT
READING

GRADE 4
SIMILAR IDEAS AND PROVIDE TEXTUAL
EVIDEMCE

Imncluding, but not limited to:
« Thematc links
« Author analysis
« Tnam experiences (things done or seen)

« ldeas in other text- concepts that
connect texts

« Larger community - & group of people
whio hawve the same interest or live in
the same area

Various genres include, but are not limited
to:

= Fiction

= Monfiction

« Poeftry

« Drama

« Expository

« Persuasive

+ Procedural

Thematic links - similar central ideas or
messages

Author analysis - a process that connects
the author's logical relationship to the text
hefshe wrote

{e.g., perspective, purpose]

GRADE 5
AND PROVIDE TEXTUAL EVIDENCE

Including., but not limited to:
& Thematic links
= Author analysis
* Own experiences (things done or seen}

= |deas in other text- concepts that
connect texts

« Larger community - & group of people
whio have the same interest or live in
the same area

Various genres include, but are not limited
=l

# [Fiction

# Momnfiction

« Foetry

& Drama

« Expository

® Fersuasive

= Procedural

Thematic links - similar central ideas or
mMessages

Author analysis - a process that connects
the author's logical relationship to the text
helshe wrote (e.g., perspective, purpose)

Textual evidence - specific details or facts
found in text that support what is inferred

Bolded black T6XT in malcs: Knowiedge and Skils Stamment (TEKS) and College and Caresr Aeadingss Standard (CCARS); Bolded black text- Student Expactation [TEKS)
Boid, fraite red- Student Expectation Identimied by TEA 35 3 Readiness Standand for STAAR.

Boid, fralic grean: Student Expectation identiflied by TEA as 3 Supporong SmEndard for STAAR
Bl fext: Supporting Information § Clamfications from CSCOPE (Spacicity)
Boldad blus text: Standards for Ensuring Success From Kindergarten to Collage and Carsar, 2008 Univeraity of Texas 5 yatemiTexas Educafion agency

=201, TESCCC O5Me11 Page 1 of 47




ELAR VERTICAL ALIGNMENT DOCUMENT
READING

Textual evidence - specific details or facts
found in text that support what is inferred

Reading/Comprehension of Liferary Text'Theme and Genre. Students analyze, make inferences and draw conclusions about theme and genre in different
culturzl, historical, and contemporary contexts and provide evidence from the fext to support their understanding. Students are expecfed to:

details of fables, legends, myths, or
stories.

Supporting Standard
Paraphrase

THE THEMES AND SUPPORTING
DETAILS

Including, but not limited to:
« Fables
* Legends
+ Myths
= Realistic fiction stories

« Historical fiction stories

Faraphrase - restate the meaning of
something in different words.
Paraphrasing alters the exact wording of
the source and transmits its ideas or
information without evaluation or
interpretation.

Theme - the central or universal idea of a
piece of fiction or the main idea of a

message of a work of fiction as its theme.

Supporting Standard
Summarize, Explain

THE LESS0N OR MESSAGE OF A WORK
OF FICTION AS ITS THEME

Including, but not limited to:

& Interpret the same meaning as the
author's message

Works of fiction include, but are not limited
piae
« Fables

« Legends
« Myths
« Historical fiction

# Realistic fiction

Summarize - to reduce large sections of
text to their essential points and main
idea. Note: It is still important to attribute
summarized ideas to the original source.

CCRS | EFLAS: Reading: C. Describe, analyze, and evaluate information within and across literary and other fexts from s variety of cultures and historical
perigds. (Grades 3. 4, 5)
1.5A Paraphrase the themes and supporting 4. 3A Summarize and explain the lesson or 53A Compare and contrast the themes or

moral lessons of several works of fiction
firom warious cultures.

Supporting Standard
Compare, Contrast

THE THEMES OR MORAL LESSONS OF
SEVERAL WORKS OF FICTION FROM
VARIOUS CULTURES

Waorks of fiction include, but are not limited
toc

# Fables

= Legends

= Myths

& Historical fiction

« Realistic fiction

Theme - the central or universal idea of a
piece of fiction or the main idea of a
nonfiction essay

Miote:
Themes are ideas or concepis that connect
the author to the reader and relate to

Bolded back rext in malics: Knowiedge and Shills Stamement (TEKS) and College and Career Readiness Standard ({CCAS): Bolded black text: Student Expactafion [TEKS)
Bold, traie red- Student Expectation Identifed by TEA a5 3 Readiness Standard for STAAR.
Bold, mahc green: Student Expectation identifed by TEA 35 3 Suppornng Sandard for STAAR

Bla fext: Supporting Information | Clarfieations from CSCOPE [Spaciicty)

Bobdad bus text: Standards for Ensuring Success From Kindergarten to College and Carsar, 2003 Universlty of Texas SysiemiTecas Educafion Agancy

E2011, TESCCC
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STAAR Grade 8 Reading Blueprint

STAAR

Reporting Categories Number of Standards Number of Questions
Readiness Standards 4
Reporting Category 1: :
. . 5 5 ds 10
Understanding/Analysis Across Genres upporting Standard 4
Total 8
Reporting Category 2: Readiness Standards 4
Understanding/Analysis of Supporting Standards 10 22
Literary Texts Total 14
Reporting Category 3: Readiness Standards 5
Understanding/Analysis of Supporting Standards 7 20
Informational Texts Total 17
Readiness Standards Total Number of Standards 13 60%—7 0% 31-36
supporting Standards Total Number of Standards 21 30% —40% 16-21
Total Number of Questions on Test 52

Texas Education Agency
Student Assessment Division
Winter 2010

®



STAAR

Grade 8 Reading Test Design

4-5 SINGLE SELECTIONS

_ PAIRED
[DEFEMDENT UPCH LEMGTH)

SELECTION

SELECTION

V\\__////

| s2TOTAL MC ITEMS |

PAIRED +

SINGLE OR PAIRED PAIRED
SELECTION SELECTION| |SELECTION

& MC ITEMS
EMBEDDED

g MC ITEMS
EMBEDDED

GENRES ASSESSED:

LITERARY

INFORMATIONAL
* CICTION * EXPOSITORY
« LITERARY NONFICTIGN * PERSUASIVE
* POETAY * PROCEDURAL {EMBEDDED)
* DRAMA

* MEDIA LITERACY (EMBEDDED)
* WMEDIA LITERACY (EMBEDDELD)

TOTAL READING LOAD:
BASE TEST AFPPROX. 4100 WORDS MAXIMUM
FIELD TEST APPRCX. 200 WORDS MaXIMUM

(LENGTH OF SELECTIOMS MAN ARy,
AEADIMNG LoD 15 COMNSTANT)




* State of Texas

Assessments of
Academic Readiness

Grade 8 Reading
Assessment

Eligible Texas Essential
Knowledge and Skills
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* State of Texas

Assessments of
Academic Readiness

READING

Grade 8

C 2011 Released Selections and Test Questions _j,.




[tem number

Reporting
Category

Readiness or
Supporting

SE

Specificity

Correct Answer

CSCOPE

Texas Education Service Center Curriculum Collaborative




¢ \Which of these sources does Paul use to support
his argument?

A Personal experiences and information from
a research report

B Facts collected by a library and a university

C Interviews he conducted with family
members

D Information from a newspaper article titled
“Just a Play Day”

(Gradeg
TAAR Sample Release:
Persuasive

CSCOPE
Texas Education Agency Student 4P
Texas Education Service Center Curriculum Collaborative

Assessment Division December
2011




¢ Paul’'s main argument is that —

A video games have educational value
B young people like video games

C video games help develop skills useful
INn sports

D most young people play video games
daily

(Grade 5)
STAAR Sample Release:

Persuasive
CSCOPE’
Texas Education Agency Student T c, g;

Assessment Division December
2011




e Examples from the newly-assessed genres:

e \Which word best describes the feeling that the poet creates in this

poem? A
Thankfulness B Surprise
C Confusion D Unhappiness

(Grade 3)

e The reader can tell that the poem is written in free-verse form
because it does not have —

A aserious subject B plot and conflict C a
rhyming pattern D acommon theme
(Grade 4)

STAAR Sample Release: Poetry
Texas Education Agency Student cdsccagAE(®

Assessment Division December
2011




* Which poetic structure is found in the poem?

A Stanzas B Rhythm
C Use of repetition D Short line length
(Grade 4)

* The poet places the words “no visitors at all” on a line by
themselves most likely because the words —

A highlight the speaker’s loneliness
B explain why work on the frontier was time-consuming

C describe the speaker’s desire not to be distracted from her
family

D suggest that pioneers were not friendly or social
(Grade 6)

STAAR Sample Release: Poetry
ADE"
Texas Education Agency Student gs&Jgg

Assessment Division December
2011




« How does Scene 2 differ from Scene 17

A Scene 2 contains more action.

B Scene 2 takes place in the forest.

C Scene 2 includes more stage directions.

D Scene 2 presents different characters.
(Grade 5)

STAAR Sample Release: Drama

CSCOPE
Texas Education Agency Student 4P

Assess m e nt D |V| S | O n Dece m ber Texas Education Service Center Curriculum Collaborative
2011




Genre-based Passages

- _J
Informational
Literary Strand Strand
Media Literacy embedded Procadural Elements and

Media Literacy embedded

7

. Drama P i
: Literar . il
Stion non-ﬂcdgn Soeary (su;;u)\g M | Expository (SW;'\@ in
)
Readiness Supporting Readiness Supporting
Genre Genres Genre Gemnre
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What'’s in our back]pack?

(Figure 19)

Ask
guestions

!

stablish
urposes for
eading.

Summarize

Make inferences

ﬁ
—&-
Monitor and

adjust
comprehension

Make
conngcﬂons




THE MAP

*The map tells an explorelr how to
get to his destination.

*OQur teach ilng' ]pract lCes are our
students’ map to comprehens LON.

Texas Education Service Center Curriculum Collaborative



Teaching the Skills

* Explicit teaching of each skill
— What
— Why
— When
— How

* Practice using all skills in different contexts
(genres)

« WE USE THESE SKILLS EVERY TIME
WE READ!

Texas Education Service Center Curriculum Collaborative



Comprehension is a process that teachers can model for
students through an effective lesson framework.

Reading Process
Before:
Establish Purposes
Make inferences
Ask questions
Make connections

During:
Monitor comprehension
Ask questions
Summarize
Make connections
Make inferences

After:
Ask questions
Summarize
Make connections
Make inferences

Teaching Process
Preparation:
What are you going to do BEFORE the

reading to help your students to do

<

these things.

What do they need to know about the
text in order to do these things?

Assistance:

What are you going to provide or do to
assist the students in doing these?

How are you going to model this?

What do you want them to focus on?
(TEKS)

Reflection:

How will the students use these skills
to evaluate and analyze the text

and their learning?

low can you extend the learning?




What is Comprehension?

* Actively constructing meaning
* Using cognitive processes
* Influenced by:

- Background knowledge
- Text and its contents
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Building on Existing Knowledge and
Experiences

« Stimulating students’ background
knowledge by having them justify
responses to prompts before reading
improves the students' learning of the
targeted content.

Texas Education Service Center Curriculum Collaborative



lCompr'ehension Instruction

It is not:

* Indirect teaching
* Independent silent reading

*» Teacher-centered talk

* Worksheet or workbook activities
» Students answering teacher questions

Texas Education Service Center Curriculum Collaborative



How is Comprehension Effectively
Taught?

* Explicitly
- Modeling
- Think alouds

* Supportively, with scaffolded practice and
immediate, corrective feedback

* Actively

- Engaging students in thinking and talking about
text

- Employing graphic organizers to represent
concepts and understanding
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How is Comprehension Effectively
| Taught?

* Thoughtfully, with the application of a variety of
assessments that inform instructional choices

* Systemically, with gradual release of responsibility

Gradual release
of responsibility
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Metacognitive
Activity

CSCOPE
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