
Think-Turn-Talk 

A Presentation for Middle School 
and High School Teachers 



Big Ideas 

• Routine for      engagement & 
comprehension  

• Intentional use of questioning 

• Planning in advance of the lesson 
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Session Goals 

• Reinforce the importance of planned discussions 
during lessons. 

• Focus on an instructional routine (Think-Turn-Talk) to 
increase student engagement through planned 
discussion. 

• Experience  using Think-Turn-Talk. 

• Practice and plan to use the Think-Turn-Talk routine. 
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THINK-TURN-TALK? 
Why should we use 
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The Power of Think-Turn-Talk  
 

1. Engagement 

2. Comprehension 

3. Think-time 

4. Process Information 

5. Safer Environment 

6. Application 

7. Accountability 

8. Assessment 
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Engagement 

• “Student motivation and engagement should 
have a high priority in efforts to improve 
adolescent literacy outcomes.” One powerful 
method proven to increase motivation, is when 
teachers create opportunities for students to 
engage in discussions focused on learning and 
understanding from text. 

                 (Torgesen et al., 2007, pp. 53-54) 
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Comprehension 

• Participation in text discussion during reading is a 
direct way to increase students’ ability to think about 
and learn from text.  

• High-quality discussion of difficult text can significantly 
enhance student comprehension. 

• “Taking time to build deep understanding through 
discussion must necessarily affect the breadth of 
content covered in a given class.” 

 

                  (Torgesen et al., 2007, pp. 38-39) 
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Think-time 
Positive effects on students: 

• “The length and correctness of their responses 
increase.  

• The number of their ‘I don't know’ and no answer 
responses decreases.  

• The number of volunteered, appropriate answers by 
larger numbers of students greatly increases.  

• The scores of students on academic achievement 
tests tend to increase.”  

                                                                             (Stahl, 1994)  

 

1.5 

seconds 

3 

seconds 
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Think-time 
Positive effects on teachers: 
 

• “Their questioning strategies tend to be more varied 
and flexible.  

• They decrease the quantity and increase the quality 
and variety of their questions.  

• They ask additional questions that require more 
complex information processing and higher-level 
thinking on the part of students.”  

                                                                             (Stahl, 1994) 
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Process Information 
 

• “Teachers need to keep attentional demands to 
short bursts of no longer than the age of their 
learners in minutes. For a 1st grader, that’s about 
6 consecutive minutes; for a high schooler, that’s 
up to 15 minutes. 
 

• Teachers ought to spend 55-80 percent of their 
time allowing students to process information.”  

                                                                                               (Jensen, 1998, pp. 43-44) 
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Safer Environment 

• “Students with LD prefer to work in pairs (with 
another student) rather than in large groups 
or by themselves.” 

                           (Vaughn, Hughes, Moody & Elbaum, 2001, p. 134) 

 

• Be thoughtful when creating pairs or students 
or small groups of students together to share 
their thinking. 
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Application 

 

• “…the brain learns best when it ‘does’, rather 
than when it ‘absorbs’ [Pally, 1997]. Thus, all 
students must think at a high level to solve 
knotty problems and to transform the ideas 
and information they encounter.”  

                                                             (Tomlinson & Kalbfleisch, 1998, p. 54) 
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Accountability 

• Think-Turn-Talk sends a message to students that 
they are all accountable for the thinking during the 
lesson. 

• “Dead time interferes with students' learning, and it 
is contagious. It lures those who are on task into 
wondering, ‘Why should I pay attention if others 
aren't?’"  

                        http://www.edutopia.org/classroom-student-participation-tips 
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Assessment 
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• Many teachers take notes of what they hear students 
discussing. The qualitative data enhance the 
quantitative data that we collect through formal 
assessments. We can use the evidence we hear, as 
students discuss, to adapt instruction to meet 
student needs. When we use effective questions and 
take time to ask students, “What makes you think 
that?” we show them that we are truly interested in 
what they think.  

                                                                         (Wiliam, 2005)                                                     



The Power of Think-Turn-Talk  
 

1. Engagement 

2. Comprehension 

3. Think-time 

4. Process Information 

5. Safer Environment 

6. Application 

7. Accountability  

8. Assessment 
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Let’s Practice! 

 

   Think 
 

   Turn 
 

   Talk  
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How were you 

affected by having 

8 seconds to 

consider your 
answer? 

Think 

3-5 

Seconds  

Copyright 2012 Texas Education Agency and the University of Texas System 17 



THINK-TURN-TALK 

Intentionally Plan Opportunities for 

Copyright 2012 Texas Education Agency and the University of Texas System 18 



When Can You Use Think-Turn-Talk? 

Every lesson… 

          Every day... 

               Every content area… 
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Process Information 

  

“Teachers ought to 
spend 55-80 percent of 

their time allowing 
students to process 

information.”  
 

                                                         

(Jensen, 1998, p. 44) 
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Planning 

• Explicitly discuss expectations 
with students for how they are to 
share their thinking with a 
partner or group 

• Think about how you will pair or 
group students 

• Randomly select students to 
share thinking with the whole 
class 
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http://youtu.be/X02F9DlkPJg 

http://youtu.be/X02F9DlkPJg


Planning 
 

Plan stops and questions well in advance. 
 

 Where will you stop? 
 Why will you stop there? 

 
 

• What is the critical information? 
 

• Is there a part that students will need 
support in understanding? 

 

• How long have students been focused 
without an opportunity to interact? 
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Planning 
• Ask questions that involve critical thinking, opinion, or an 

extended answer. 
• Specific: “Why does …?” 
• General: “What are you thinking?” 

 

• Ask questions that relate to the CPQ. 
 

• Ask questions that reinforce the cognitive strategy you are 
focusing on in the lesson. 
 

• Write questions on sticky notes and place them in your 
copy of the text as a reminder where to stop and what 
question you will ask. 
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Planning 
 

 

• After a student shares their thinking, ask them to 
expand on their answer and explain why they 
think what they do. 

• Follow-up student sharing with immediate and 
corrective feedback. 
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Features of Effective Instruction 

Immediate and Corrective Feedback 
 

1. Describing why an answer is correct. 
Examples: 

• Describing why the work was good/well done 

• Commenting on specific word usage 

• Explaining correct responses by one student to the whole 
class 

• Confirming a student’s performance 

                            (Texas Education Agency/University of Texas System, 2007) 
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Features of Effective Instruction 

Immediate and Corrective Feedback 
 

2. Specifying or implying a better way of doing something. 

Examples: 

• Advising students to begin a task again 

• Modeling expectations again 

• Building on a student’s response 

• Asking students to compare with other examples 

• Showing students how to make specific corrections 

                               (Texas Education Agency/University of Texas System, 2007) 
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CPQ: What are 
the key points 

to Susan B. 
Anthony’s 

argument for 
why women 
should get to 

vote? 

Texas Literature: Language 
and Literacy. (2011). Upper 
Saddle River, NJ: Pearson 
Education Inc.  
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Which part of the 
Constitution is she referring 
to when she says that she 
simply exercised her citizen’s 
rights? 
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Why does she say it’s a 
mockery?  What is she 

talking about? 
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What does she mean in 
this part of her 

argument? 
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Why does she think 
that the government 

is an oligarchy and 
how will it cause a 

rebellion?  
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CPQ: What are 
the key points 

to Susan B. 
Anthony’s 

argument for 
why women 
should get to 

vote? 

Texas Literature: Language 
and Literacy. (2011). Upper 
Saddle River, NJ: Pearson 
Education Inc.  
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Thibodeau, G. & Patton, K. 
(2003). Anthony’s textbook of 
anatomy & physiology. St. 
Louis, MO: Mosby, Inc. 

 

You Do! 
• Read Functions of the 

Cerebral Cortex. 
• Track your thinking as 

you read. 
• Plan 3 places where you 

would ask students to 
stop and answer a TTT 
question. 

• Share your questions 
with a partner. 



 

“Teachers do not create 
learning.  Learners create 
learning. Teachers create the 
environment for learning.”                            
     (Wiliam, 2005) 
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